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ABSTRACT 

COVID-19 pandemic forced all levels of educational institutions to operate remotely and to put 
emergency remote teaching into practice.  Remote teaching here means learner and instructor, 
is separated and therefore cannot meet in a traditional classroom setting. Moreover in remote 
teaching, learners are outside of physical classroom. This type of teaching may be synchronous 
or asynchronous. No doubts teachers are using various e-learning tools for remote teaching 
like WhatsApp groups, Googleclassrooms, Moodle etc. but still major challenge faced by 
teachers is to get them involved in this process of online learning. Emergency Remote Teaching 
involves number of obstacles, challenges and constraints. The purpose of this research was to 
reach the teacher educators and teacher trainees to know about their problems which they 
are facing during emergency remote teaching learning during pandemic. As a teacher 
educator, the first issue for the researcher was to explore various e-tools and platforms teacher 
educators are using for the purpose of interaction and online teaching and secondly to 
investigate into the challenges faced by both teacher educators and teacher trainees. 

Keywords: Emergency remote teaching, e-Learning tools and platforms, teacher educators and 
teacher trainees and pandemic. 

INTRODUCTION 
Due to COVID-19 pandemic, the institutions of learning across the world have shut down. It 
is pertinent to note that in this situation, it’s the responsibility of learning institutions to 
provide necessary support and facilities to the learners. Societies and learners need flexible 
education system. Many institutions across the nation and globe have decided to use online 
remote teaching tools to facilitate learners. This pandemic forced all levels of educational 
institutions to operate remotely and to put emergency remote teaching into practice.  This 
pandemic gave rise to the concept of emergency remote teaching. Remote teaching here 
means learner and instructor, is separated and therefore cannot meet in a traditional 
classroom setting. Moreover in remote teaching, learners are outside of physical classroom. 
This type of teaching may be synchronous or asynchronous. No doubts teachers are using 
various e-learning tools for remote teaching like WhatsApp groups, Google classrooms, 
Moodle etc. but still major challenge faced by teachers is to get them involved in this process 
of online learning. Research Findings revealed that universities across the globe are moving 
more and more towards online learning or E- Learning or digital learning. UNESCO stated in 
the Education 2030 Incheon Declaration and Framework for Action that countries should: 
Provide alternative modes of learning and education for children and adolescents who are not 
in education institutions, and put in place equivalency and bridging programmes, recognized 
and accredited by the state, to ensure flexible learning in both formal and non-formal settings, 
including in emergency situations (R. H. Huang et al., 2020, p. 1). In India, Ministry of Human 
Resource Development and University Grant Commission have already done remarkable work 
by providing digital resources for the benefits of the learners.  

According to Bozkurt, Aras and Sharma, Ramesh (2020), “As a response to the global 
educational crisis, online emergency remote teaching has been put into practice. However, we 
stumble into defining what we are desperately trying to accomplish. Online distance education 
involves more than simply uploading educational content, rather, it is a learning process that 
provides learners agency, responsibility, flexibility and choice. It is a complex process that 
requires careful planning, designing and determination of aims to create an effective learning 



 

ecology. In appearance, we are currently engaged in seems like online distance education, 
however, in essence, this is rather a temporary solution, one that would be more properly 
named emergency remote teaching. In other words, online distance education is one thing 
and emergency remote teaching is another thing. Such a distinction is important, because the 
degree to which educators believe in distance education these days will play a significant role 
in the prosperity of distance education in a post-COVID world.” 
 
Mohmmed, A.O., Khidhir, B.A., Nazeer, A. et al. (2020) conducted a case study on Emergency 
remote teaching during Coronavirus pandemic: the current trend and future directive at 
Middle East College Oman. They concluded that due to COVID-19 outbreaks worldwide, the 
academic institutions have been enforced to entirely cancel face-to-face teaching including 
laboratories and other learning experiences as a mitigation step against the risk posed by the 
Coronavirus. Accordingly, various measures by the higher education providers have been 
initiated to implement social isolation strategies, and online teaching is followed with rapid 
curriculum transformation. The online delivery is more convenient, as it can provide vibrant 
and dynamic teaching and learning environment. However, due to time constraint, the 
curriculum transformation is anticipated to occur rapidly without sufficient preparation. 
Therefore, in this study, the concept of the emergency remote teaching (ERT) including its 
application and evaluation is thoroughly discussed. The application of the ERT in the Middle 
East College Oman has been considered as case study. This study draws on CIPP evaluation 
model to assess the effectiveness of the adopted model, and qualitative data were collected 
online taking random samples of students and educators. Besides, interview and 
questionnaire responses, experiences, beliefs, and challenges encountered by the educators 
and students on the emergency remote teaching were used and analyzed. In addition, 
students’ weekly attendance segregated with session modes, levels and module nature were 
considered to evaluate the students’ participation to the online classes. The collected 
information were analyzed, and based on the analysis outcomes, recommendations were 
forwarded to serve as an input for future strategies and policies and to improve the 
performance of teaching learning activities during similar circumstances. 
 
Sood, N. (2020) conducted a study on Online teaching-learning during COVID-19: Experience 
of Nursing programmes of IGNOU. This study explores a. use of online learning 
platforms/tools for students enrolled in nursing programmes in the ODL programmes of Indira 
Gandhi National Open University; b. platforms/tools preferred and used by the students; c. 
Students’ responses and lessons learned by the teacher. In this study, exploratory study 
approach is used. The study highlighted that during lockdown period and while working from 
homes, the teacher learned and used the new technology to reach out to students all over 
India. One of the key challenge was to enrol students and to involve them in the online 
teaching-learning. Innovative ways to motivate the students to participate in learning were 
found; mentoring of students became a 24x7 activity as many of these nursing students were 
working with COVID 19 patient in hospitals as frontline workers. Students preferred to use 
facebook and WhatsApp platforms for sessions and were willing to participate in Google-Meet 
sessions as well but internet connectivity issues were the constraint and many students 
preferred facebook sessions. Reactions of students were positive after completing online 
theory sessions and participation in online practical sessions was also very good. During this 
initiative the teacher too learnt several lessons. In future, online teaching-learning offers huge 
potential for use in various health sciences programmes with some modification especially for 
practical activities and using a blended approach. 
Aim of the Study  
COVID-19 pandemic have resulted in closure of institution of learning across the globe. Almost 
all the institutions, including teacher educational institutions, are facing challenge of how to 
maintain continuity in teaching and learning process. It is really tough to get in touch with 
students and to solve their grievances. Subsequently, this study intends to examine that what 
type of online or digital tools are being used in teacher training institutions  and What are the 
challenges being faced by teacher educators and teacher trainees while integrating 
emergency remote teaching learning during COVID-19 pandemic? 
 
SIGNIFICANCE OF THE STUDY 
The investigator found that there are almost no studies related to emergency remote teaching 
in the teacher training institutions. Some studies have already been done but mostly in schools 
or other institutions. As we all know that teachers are the nation builders. So training and skill 



 

development plays a significant role in the development of a professional teacher. But during 
pandemic, teacher training also suffered a lot. Keeping teacher trainees engaged digitally in 
their course and their active participation in the training activities are the top challenges faced 
during remote teaching learning in the teacher education institutions. Emergency Remote 
Teaching includes a number of obstacles, challenges and constraints. The purpose of this 
research was to reach the teacher educators and teacher trainees to know about their 
problems which they are facing during emergency remote teaching learning during pandemic. 
As a teacher educator, the first issue for the researcher was to explore various e-tools and 
platforms teacher educators are using for the purpose of interaction and online teaching and 
secondly to investigate into the challenges faced by both teacher educators and teacher 
trainees. In this connection, the following main research questions are addressed: 
 
Which digital platforms are preferred by the teacher educators? 
 

1. What are the reactions of teacher trainees regarding e-Learning tools and platforms 
preferred by the teacher educators for emergency remote teaching? 

2. Which methods/media were used by teacher educator for online teaching-learning? 
3. What type of challenges was faced by teacher educators and teacher trainees during 

remote teaching and learning? 
 
METHODOLOGY 
 
Exploratory study approach was used to obtain insight into the whole situation associated 
with remote teaching during COVID-19 and physical and social distancing. Online Survey 
method was used to investigate and to collect data. Approx. 40 teacher educators and 160 
teacher trainees from Amritsar City, Punjab, India participated in the study. Their interest and 
willingness was taken into consideration.  
 
TOOLS 
 
The investigator firstly used questionnaire for collection of the data related to e-learning tools 
(platforms and Medias) used by teacher educators and after that another questionnaire (open 
ended) was used to know about their problems and challenges. Google form was designed for 
the collection of the data from teacher educators and teacher trainees.  Teacher trainees were 
free to fill up the form which was shared with them through link in WhatsApp group. Ethical 
issues students were taken into consideration. Almost 200 respondents (40 Teacher Educators 
and 160 Teacher trainees) participated and filled that form.  
 
RESULTS AND DISCUSSIONS 
 
Responses related to Remote teaching tools and platforms used by teacher educators were 
obtained through questionnaire  
 
1. Digital tools and platforms preferred by the teacher educators for remote teaching  
 
WhatsApp and Zoom were the two most preferred platforms used by teacher educators for 
remote teaching-learning activities. Youtube and Gmeet were also preferred by the teacher 
educators. Moodle and Edmodo were the least preferred tools for remote teaching. 
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Figure 1.  Digital or remote teaching tools or platforms preferred by teacher educators 
 
 
2. Reaction of teachers trainees  regarding E-Learning tools and platforms preferred by the 
teacher educators for emergency remote teaching  
 
a. Was e-learning platforms orientation provided by teacher educators? 
 
Most of the teacher trainees have not attended orientation training before remote teaching. 
The reason could be lack of preparedness on the part of teacher educator, communication 
gaps, lack of training of teacher educators etc. Orientation/Induction sessions are conducted 
by teacher educators before starting main sessions. Teacher educator planned online session 
by recording audio regarding online learning tools which are going to be used for their online 
sessions and was also shared with the teacher trainees in the WhatsApp group. Treacher 
trainees were requested to go through all the material and ask questions.  
 
 

 
 

Figure 2. Percentage of teacher trainees who attended orientation training  
about new learning tools. 

 
 
b. Which online platforms were used by the teacher educator to conduct live sessions during 
remote teaching? 
 
Various platforms were used to reach out to the teacher trainees for online sessions are shown 
in the following figure 3. The most prominent platforms for live sessions were Zoom and 
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Gmeet and least preferred were Moodle, Microsoft teams and Cisco Webex. 
 

 
 

Figure 3.  Platforms used by teacher educators for conducting live sessions 
 

c. Which online platform was used by the teacher educators to share material and to provide 
academic support during emergency remote teaching? 
 
As per the observations of teacher trainees, the most common platforms used by teacher 
educators for the purpose of sharing material were Whatsapp, Googleclassroom, youtube 
videos and google drive. Gmail, Edmodo, Moodle and facebook were least used by them to 
provide academic support during remote teaching. 
 

 
 

Figure 4. Platforms used for sharing material and providing academic support 
 

 
2. Which methods/media were used by teacher educator for online teaching-learning? 
 
Various methods and media as shown in figure 5 were used to reach out to teacher trainees 
so that they could participate in learning, group activities, and discussions, and for formative 
assessment. Notes were shared in WhatsApp group and uploaded on Google Drive for future 
reference. Teacher educators mostly used Youtube videos, pdf and their own system of E-Governance 
for sharing the content material. The least preferred were Digital Books, Modules, OER and Self 
recorded videos. The reason may be that they are not aware about various commonly used medias. 
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Figure 5. Methods/Medias used for emergency remote teaching-learning 
 
3. What type of challenges was faced by teacher educators and teacher trainees during 
remote teaching and learning? 

 
The most common challenges they were faced during remote teaching were: 
 

i. Lack of administrative support 
ii. Poor or less internet connectivity 
iii. Lack of adequate resources 
iv. Lack of professional training of teacher educators 
v. Lack of orientation of Teacher trainees 
vi. Rigid syllabus 

 
Table 1. Showing the responses of teacher educators and teacher trainees with respect 

to problems and challenges faced during remote teaching learning 
 

Problems  Teacher Educators  
(in percentage) 

Teacher trainees 
(in percentage) 

Lack of administrative support 
 

68% 54% 

Poor or less internet connectivity 
 

60% 69% 

Lack of adequate resources 
 

55% 43% 

Lack of professional training of teacher 
educators 
 

72% 21% 

Lack of orientation of Teacher trainees 
 

82% 73% 

Rigid syllabus 
 

43% 53% 

Others 36% 39% 
  

 
Recommendations 
 
(i) Teacher's professional skills to use online tools and platforms need to be accessed, 

and if required, training should be planned. 
(ii) Teacher educators must use various platforms and tools so that all teacher trainees 

can access the material and participate. 
(iii) There should be proper mechanisms of recording attendance. 
(iv) Adequate facilities need to be provided to both teacher educators and teacher 

trainees. 
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(v) Work from home should be permitted irrespective of State, Type of institution.
(vi) Teacher trainee’s grievance redressal mechanism need to be strengthened.
(vii) Teacher educators and teacher trainees required to invest time and energy, and be

creative and innovative in remote teaching and learning.

CONCLUSION 
Emergency remote teaching-learning can be well organized by using various E-learning tools, 
platforms and using variety of methods and media. It is important for teacher educators to 
provide necessary help to all the trainees. Teacher educators should spent adequate time for 
the planning, implementing the instructions and monitoring and assessing the various 
activities. Faculty development programs/Workshops/Webinars can be undertaken to make 
the teachers well-versed in the use of various online platforms and tools.  
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