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ABSTRACT 

During the year 2020, educational institutions in many countries had to close down in response to the 
COVID-19 virus pandemic and switch over to online education. During this critical period, the 
Government of India has come up with National Educational Policy 2020 which addresses critical & 
innovative thinking along with encouraging Blended mode of learning as one of the major building blocks 
to make India the global powerhouse of education. Since blended learning was accepted as a mode of 
learning transaction by educational institutions all over the world during Pandemic, there is an urgent 
need to examine the readiness and willingness on part of stakeholders in implementing this technology 
aided blended learning. This paper is an attempt to explore the views of parents, teachers and teacher 
educators of blended education in the NCR region, gathered through online surveys in 2021-22 during 
the peak of the COVID-19 lockdown period. This study finds that acclimatization happened very quickly 
but many teachers voiced their concerns about the pressure that they had to undergo due to difficulty 
caused by unfamiliarity with how to deliver high quality teaching and learning due to sudden switch over 
from classroom-based learning to blended learning. Although online education was well received by 
parents, many of them described having difficulties with balancing responsibilities, accessibility, financial 
crunch as well as technological challenges. Parents contributed towards their wards’ learning by 
providing necessary infrastructure and technology and tried to maintain a positive attitude towards 
learning by looking into the mental well-being of the students. 
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INTRODUCTION 

The COVID Pandemic continues to impact education globally. Almost 194 countries had closed 
educational institutions nationwide, affecting almost 1.6 billion learners. In this situation, countless 
educators have worked hard to sustain student learning and well-being. An advisory on social distancing 
issued on 16 March, 2020 by the Ministry of Health and Family Welfare, led to the closure of all 
Educational establishments (schools, universities etc.) in India. Many institutions decided to cancel all 
face-to-face classes and directed the faculty to transfer their course classes online. Teaching through 
the  online platforms using digital mode arose as a need of the hour resulting in the  digital revolution. 
Transition to online teaching was not that easy for the teaching fraternity due to a lack of technical skills 
and mental framework. Post-lockdown 2020, essential services including academia started to resume 
in a phased manner. Blended learning became the new normal. With the evolution of a whole new 
Blended model that draws upon the best of both online and offline, came the challenge of managing the 
schedule of the blended mode of education. More than technology, the ongoing situation is creating 
challenges for institutions to follow a certain plan. 

NEP 2020 also stresses empowering teachers with recruitment and the continuous professional 
development along with providing them congenial work conditions and service environment (SDG 4c). 
UNESCO’s 2021 State of the Education Report (SOER) for India on teachers also identifies the 
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enormous role played by teachers during this Pandemic. That is why this paper is dedicated to the 
teachers who have been bravely fighting out this pandemic with a positive attitude. 

This Pandemic has brought with it many new challenges, for not only the teachers and students, but 
also for Parents at the same time. as all the students had to resort to online schooling since March 2020. 
Parents’ role is to observe their wards' emotional well-being by providing encouragement and support 
besides taking care of their physical health while keeping them busy with learning. Parents and other 
family members need to be vigilant toward the emotional behaviour of children of primary and pre-
primary levels. After the COVID-19 cases steadily dropped, the directorate of education issued 
guidelines for physical attendance to school with the consent of parents only. Many Parents were not 
happy with the decision of reopening the schools. “Reopening Of Schools: Parents Not On Board” clearly 
indicates the hesitancy shown by parents (Times Of India, 2021). There was a lot of deferment as more 
than 50% of parents were not willing to send their wards. There was a mix of feelings from parents as 
some   were concerned about the mental well-being of children. Most parents questioned the 
preparedness of the schools as they were anxious about schools’ cleanliness, disinfection, and hygiene 
protocols for common amenities used by students. This indicated the wariness of parents towards both 
modes of teaching-learning, traditional as well blended.  

To our information, there has not been other research in India that has encompassed all the different 
stakeholders at the same time during the COVID-19 pandemic and has sought the views of parents, 
teachers and, teacher educators. It is this gap that our research intends to fill. 

REVIEW OF RELATED LITERATURE 

Borup (2016) attempted to study the teachers' perceptions about parents’ engagement in their wards’ 
online learning. The results indicated that parents supported their wards online learning by organizing 
and managing students’ schedules, nurturing relationships and monitoring and motivating student 
engagement however over engagement can act as an obstacle.  

Bubb & Jones (2020) studied the views of students, Parents and teachers during Pandemic in 
Norwegian Municipality through an online survey to find out the adaptation of Home-schooling in the 
COVID-19 lockdown period. The findings highlighted that school leaders acted as the source of support 
to parents. Teachers raised their voices about the pressure which was placed upon them during the 
pandemic and raised their concerns about the difficulties faced by them in delivering high-quality 
teaching and learning remotely. Parents' involvement increased as they gained more insight about their 
ward’s learning and they could play an important role in the learning during Home -Schooling. Parents 
with kids going to grade 1 as well as parents of kids going to grade 10 agreed to gain insights towards 
wards’ learning. Parents commented that their relationship with teachers improved during Home-
schooling and Teachers also agreed to it that their relationship improved with Parents. 

Garbe et al. (2020) aimed at understanding the Parents experience and struggle faced by them in 
engaging their children in Remote Learning in response to COVID-19. This study qualitatively analyzed 
responses given by parents in an open-ended questionnaire to understand the impact of school closures 
on Parents. The findings indicated that parents agreed with the policy of school closure and were 
generally satisfied with the kind of support they received from school districts. At the same time, they 
revealed difficulties while balancing responsibilities and learning outcomes. 

Gudmundsdottir & Hathway (2020) studied the perception of teachers of their readiness in the first 
weeks of the COVID-19 crisis through a teachers readiness online (TRIO) survey of 1186 teachers from 
Norway and US. They studied pedagogical, ethical, attitudinal and technical (PEAT) dimensions of 
teachers and found that despite teachers’ inexperience and unpreparedness for online teaching, they 
were willing to go the extra mile for their students. 

Wu et al. (2020) studied the effect of the national policy of home quarantine during the outbreak of 
Covid-19 on the mental health of students’ parents in China and found that mental health of parents was 
affected mainly by a variety of factors like good marital relationships, social support, harmony in family 
and history of mental illness. It was found that depression, anxiety and stress were significantly higher 
in the parents with conflicts in the family than those with a harmonious family. 
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Bordoloi et al. (2021) studied the prospects and challenges of providing online/blended learning during 
the Pandemic. The data was collected through an online structured questionnaire from 79 teachers and 
41 students. The academic analytics approach was used to understand the perception of teachers and 
learners through simple percentages. Findings revealed that blended learning could be the solution 
mostly liked by teachers and students in the Higher Education system. This is going to impact 
educational transactions  in the future. 
 
RESEARCH QUESTIONS 
 
The aim of our study was to find out how parents, teachers, and Teacher Educators experienced 
blended Learning and what, if anything they wanted to continue with after schools reopened. Therefore, 
our research questions were: 
1. How did parents, teachers, and teacher Educators experience Blended Learning? 
2. Was the transition from Traditional teaching to Blended Learning easy for teachers? 
3. Does Blended Learning pose any opportunities and challenges for teachers during the Pandemic? 
4. What did teacher educators plan to change as a result of the blended learning experience? 
 
OBJECTIVES 
 
1. To study the contributions of the Parents in their ward’s online learning during pandemic in India. 
2. To find out the challenges faced by the parents in their ward’s online learning during the Pandemic in    
India.  
3. To study the opportunities posed by Blended learning during the pandemic for teachers. 
4. To study the problems faced by teachers in Blended learning during the pandemic. 
5. To find out the various challenges posed by Blended Learning in Teacher Education Institutions.  
6. To find out the various prospects of Blended Learning in Teacher Education Institutions. 
 
SAMPLE 
 
The technique of purposive sampling was used to collect the data from 42 parents, 63 teachers and 31 
teacher educators from the NCR region. 
 
TOOLS 
 
Much thought process was put into the construction of a structured survey questionnaire. The structured 
questionnaire was designed to be easy and quick to help maximize the response. The approach was to 
involve as many individuals as possible. It was important to gather the views of all the stakeholders so 
we designed three surveys: one for parents, one for teachers and one for the teacher educators. The 
questionnaire for parents was on the basis of dimensions listed for opportunities and challenges faced 
by them during their wards online learning. The dimensions were technology, discipline, socio-economic 
factors, health problems, digital competency, compatibility, and autonomy etc. 
The survey for teachers and teacher educators included dimensions like compatibility, digital 
competency, workload, assessment & supervision, noise distraction, cyber disruption, health issues, 
self-pacing, enhanced professional knowledge, netiquettes, and digital divide, etc. 
Google forms were sent through WhatsApp and E-mail to collect the data for the study. 
 
ANALYSIS OF DATA 
 
Descriptive statistics were carried out to understand the perspective of Parents, teachers, and teacher 
educators. Simple percentage distribution was carried out to estimate the learning mode and opinion of 
all the stakeholders on educational decisions made by the Government and challenges faced by them 
in blended learning during the Pandemic in India. 
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FINDINGS OF STUDY 
 
1. Parents’ Perspective 
 
1.1 Contributions made by Parents in Blended learning at home during Pandemic 
 

Table no 1.1. Contribution to online learning at home during the Pandemic (n = 42) 
 

Parameter Frequency  Percentage  

I am able to contribute to my child’s online learning at home during 
Pandemic  

  

Through my ICT technological skills (while operating Google meet, 
Google classroom, YouTube, YouTube Live, Zoom meetings etc. 

18 42.9% 

By increasing my ICT skills on my own 9 21.4% 

By updating my ICT skills through learning support from my ward’s school 5 11.9% 

By increasing my subject knowledge 11 26.2% 

By providing dedicated study place to my child 18 42.9% 

By providing all the required equipment in order to study online at home  23 54.8% 

By helping in completing Home assignments given to my ward 23 54.8% 

By providing help from online material available for completing 
assignments 

11 26.2% 

 
 
Table no 1.1  depicts that almost half (55%) of the parents revealed that they contributed to their ward’s 
online Learning during the pandemic by providing all the required equipment in order to study online at 
home. This has been supported by the Annual Status of Education Report 2020, which highlights that 
54.29% of the population subscribed to the internet in 2019-20 and there is a substantial increase in 
broadband subscribers/users in the year 2019-20 during the Pandemic in India, which clearly indicates 
that Parents contributed to their ward’s learning by providing them infrastructure required for online 
classes at home during Pandemic. 
 
Half of the parents (55%) accepted that they had to help in completing their ward’s online assignments. 
This is testified by the statement given by one of the respondents. 
 
“The screen time for kids has increased, the more work has been done with a laptop, it lacks their writing 
abilities. As a parent I have to keep a check whether the kids have completed their work in notebooks  
timely, also teachers can’t check every student submitted work, it’s really difficult for them to be on 
screen for this much time, so it’s become again our duty to check the work.” 
 
Some of the parents (26%) had to upgrade their subject knowledge to contribute towards their wards’ 
Online learning at home. Almost half of the parents (43%) could contribute towards their ward’s online 
learning through their ICT technological skills while operating Google meet, Google Classroom, 
YouTube, YouTube live, zoom meetings, etc. Some of the parents reported that they had to increase 
their ICT skills on their own to contribute towards their wards’ learning at home, whereas, a few (12% ) 
reported that they received help from the school of their ward in increasing their ICT skills to help the 
kids in learning at home for using Blended mode of learning. 
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Figure 1.1. Parent’s Contribution to Online Learning 

 
Figure 1.1 shows that Parents contributed to their ward’s online learning not only by providing 
infrastructure required but they had to upgrade their pedagogical as well technical skills required in 
Blended learning. Parents had to search for the material on search engines to help the kids in their home 
assignments.  
 

Table no 1.2. Contribution to ward’s mental well-being while online learning during pandemic 
 

Parameter Frequency Percentage  

I am able to contribute to my ward’s mental wellbeing   

By involving the child in fun filled activities 28 66.7% 

By involving the child in physical activities 27 64.3% 

By keeping a check on posture while online studies 11 26.2% 

By educating/implementing healthy lifestyle 24 57.1% 

By introducing a screen free zone at home  16 38.1% 

By talking with my ward about responsible use of internet  18 42.9% 

By discussing with my ward about netiquette 13 31% 

 
Table no 1.2 shows that the majority (67%) of the Parents contributed to their ward’ mental well-being 
by involving them in fun-filled activities. Most (64%) engaged them in physical activities for their mental 
well-being. More than half (57%) of the parents contributed by educating and implementing a healthy 
lifestyle while one third (38%) introduced  screen free zones at home. Some (26%) could keep a check 
on their posture while online studies at home during Pandemic. Almost one third (31%) could contribute 
by talking to their kids regarding responsible use of the internet. 
 

 
 

Figure 1.2. Parents contribution to their ward’s mental wellbeing 
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Figure 1.2 clearly shows that More than half (64%) of the parents contributed to their ward’s mental well-
being by involving them in physical fun-filled activities. Almost half of the parents (57%) contributed by 
educating and implementing a healthy lifestyle while one third of the parents (32%) introduced a screen 
free zone at home. Approximately half of the parents (43%) could contribute by talking to their kids 
regarding responsible use of the internet. One of the parents' responses also indicates the same. 
 
“At times it was tough as we had given the devils in the hands of teenagers but sensitising them about 
the responsible use of laptops and the study time helped a-lot ! Although it wasn’t normal, I did my best 
to help them go through one of the most difficult days of life”. 
 
This implies that parents not only contributed by providing necessary infrastructure and technology to 
their wards but tried to maintain a positive attitude towards learning and looked into the emotional and 
physical well-being of the students which certainly works as a main driving force behind sailing through 
this tough time of Pandemic. This is supported by evidence from OECD  skills outlook 2021. It throws 
light on the significant role played by parents’ emotional support to students  as a main driving force 
behind their learning achievements. There is a strong positive relationship between learning 
achievements and emotional support provided by parents.  
This is supported by the statement given by respondents also. 
 
“Keep a healthy conversation with your child, during this pandemic mental health of kids is also affected 
so keep encouraging them with your kind words and compliments and help them in all possible ways 
for overall growth”. 
While a positive attitude plays an important role in achieving learning goals during normal times, it 
becomes all the more significant during this challenging time, when students are facing challenges of 
On-line learning (OECD, 2021). 
 
1.2 Challenges faced by Parents to ensure Blended Learning  
 

Table no 1.3. Challenges faced by Parents during Online Learning 

Parameter Frequency  Percentage  

All the subjects cannot be taught effectively during online classes 
especially subjects with practical and laboratory sessions 

39 92.9% 

Lack of physical proximity with peer groups hampering Emotional 
and mental well-being of the child 

37 88.1% 

Compliments/encouragement by teachers do not seem to have the 
same positive effect as in traditional teaching 

18 42.9% 

The background noise of announcements from teachers side while 
classes being conducted 

6 14.3% 

Commands to pets and house help and interruption from courier 
deliveries 

8 19% 

Disturbance by phone calls/messages while  attending class being 
through phone 

10 23.8% 

Added pressure as principal and parents are watching their live 
class performance  

11 26.2% 

 
Table no 1.3 shows that the Majority (88%) of the parents reported that lack of physical proximity with 
peer groups was the biggest contributor to hampering the child’s mental and emotional well-being. 
Almost all (93%) of the parents feel that the subjects which require practical and laboratory sessions 
cannot be taught effectively. 
Table no 1.3 further shows that almost half (43%) of the parents revealed that compliment and 
encouragement by teachers did not seem to have the same positive effect as traditional teaching. 
 
“There should be an offline education system as physical interaction with the teacher  
motivated the students.” 
 
One-fourth (26%) of the parents reported that students were under added pressure as parents and 
school authorities were peeping through their class performance in blended learning at home during the 
Pandemic. 
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Disturbance by phone calls/messages while attending online classes through the phone was reported 
by almost one fourth (24%) of the parents as another challenge faced by students during Pandemic 
A few (19%) reported commands to the pets and courier deliveries as another challenge in blended 
Learning at home during the Pandemic. Background announcement noise was also one of the 
challenges faced by a few (14%) of the students during blended learning during the Pandemic. 
In response to the questions related to challenges faced by parents, the majority of the parents (69%)  
reported that online Learning has an adverse effect on the discipline of the students as there was no 
face-to-face interaction. 
 
“Studies still can cope up with once the school opens but we need  to imbibe qualities in the kids: being 
patient, resilient, responsible and disciplined and have respect for peers and teachers.” 
 
Students’ discipline has become a major concern for the parents as it is being testified by the 
respondents’ statements. 
Half of the parents (50%) revealed that the students faced difficulty in Mathematics followed by difficulty 
in Health & Physical Education by 38%.  
Data shows that the Maximum number of Parents (83%) revealed that online assessment was not fool 
proof and sound, to avoid cheating in online learning at home during the Pandemic. 
The results indicated that parents were not only restricted to their daily routine tasks but they had to 
shoulder the additional responsibility of helping schools in teaching kids at home during the Pandemic. 
This study agreed with the study conducted by Garbe et al. (2020) which mentioned that parents faced 
difficulty striking a balance between responsibility and kids’ learning outcomes.  They faced a lot of 
challenges like financial crunch, lack of infrastructure for online learning, guilt of not being able to 
technologically help their wards, and guilt of not being able to help their wards with pedagogical expertise 
in blended learning during  the Pandemic. Abuhammad (2020) also observed that Parents faced many 
types of barriers financial, technical, and logistical in helping their children with Distance learning during 
the pandemic. 
 
2. Teachers’ perspective 

2.1 Challenges posed by Blended learning for teachers 
 

Table no 2.1. Challenges posed by Blended Learning 
  

Parameter  Disagree Neutral Agree 

Socio Economic Factor    

Have a Separate Laptop/notebook for online classes 22.2% 7.9% 69.8% 

Have all the gadgets required to work from home 17.3% 9.5% 71.4% 

Feel motivated as our organisation reached out to us 
to cushion the effect of global lockdown. 

6.4% 25.4% 65.2% 

Heavy Workload    

Feel less tense and tired while working from home 46% 9.5% 44.5% 

Would recommend online classes in future instead of 
offline classes 

65.1% 22.2% 12.7% 

Feel that Online teaching is more time demanding as 
compared to traditional Teaching 

11.1% 11.1% 77.8% 

Have to give more time for doubt clearing during 
online teaching 

17.5% 9.5% 73% 

Digital Competency    

Discuss with senior faculty regarding online 
equipment handling 

8% 22.2% 69.8% 

Keep writing pad, notes, digital content next to my 
online teaching device for ease of teaching 

6.4% 6.3% 87.3% 

Feel blessed as organisation has taken care of our 
technical and pedagogical skill development for 
online classes 

11.1% 17.5% 71.4% 

Refer to the prescribed books for clarifying doubts 
during my online teaching class 

19% 12.7% 68.3% 

Search various websites to prepare notes for 
answers before starting the online class 

8% 11.1% 80.9% 
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Netiquettes    

Feel that it will take lot of time to develop the culture 
of online etiquettes during online classes 

6.4% 14.3% 79.3% 

Assessment & Supervision    

Feel that online assessment and supervision is not 
fool proof and sound to avoid cheating 

3.2% 11.1% 85.7% 

Compatibility    

Feel that subjects with laboratory sessions cannot be 
taught effectively with online teaching. 

11.1% 14.3% 74.6% 

Digital Divide    

Feel that online teaching will deepen the digital 
divide among students. 

4.8% 23.8% 71.4% 

 
Majority (70 %) of the teachers informed that they have separate notebook/laptop for their online classes 
to operate from home, which means that the teachers had required infrastructure available for 
conducting online classes at home. Most (65 %) of them accepted that their organisation reached out 
to cushion the effect of the lockdown and came forward to help them. Maximum (81%) of the teachers 
reported that they had to consult various websites for preparing notes before their online class as the 
shift from classroom-based learning to blended learning was sudden due to the pandemic and they 
never wanted to leave any stone unturned to bridge up the gap of learning created by COVID-19 
lockdown. Gudmundsdottir & Hathway (2020) reported that teachers were very  positive and were  
“willing to go the extra mile”.   
 
A Maximum (80%) of the teachers reported that it will take time to develop Netiquettes. Almost all ( 86%) 
of the teachers accepted that online assessment is not foolproof & sound for avoiding cheating. It is felt 
that there is a dire need for the teaching faculty to assess the student’s performance in real-time and 
provide frequent and timely feedback. “Offline assessment continues to retain its credibility” clearly 
shows that the integrity of online assessment is questionable (Times of India, 2022). Most (75%) of them 
felt that all the subjects could not be taught effectively online, especially practical subjects with laboratory 
sessions. 
 
2.2 Opportunities posed by Blended learning for teachers 
 

Table no 2.2. Opportunities posed by  Blended Learning 

Parameter  Disagree Neutral Agree 

Autonomy & Self-pacing    

Am liking the present work condition of the 
blended Model of Learning -Teaching 

9.5% 42.9% 47.6% 

Am able to take all online classes at my 
ease from Home 

25.4% 11.1% 63.5% 

Enhance Professional Knowledge    

Feel that I have more time to attend 
webinars, workshops, etc. to enhance my 
professional knowledge with the present 
model of teaching-learning 

20.6% 28.6% 50.8% 

Increased outreach    

Feel that blended learning increases 
outreach and caters to the shortage of 
faculties in institutions. 

6.4% 27% 66.6% 

 
Nearly half (48%) of the teachers liked the present Blended Learning –Teaching Model whereas the rest 
half were neutral. Most (64%) of them were able to take classes at their ease from home. Half (51%) of 
the teachers could get time to attend webinars, workshops, etc. to enhance their professional knowledge 
with the present model of teaching-learning resulting in their professional development. Most (67%) of 
the teachers perceived that Blended learning is a blessing in disguise. This is in line with the research 
done by , which reflects that teachers found positives in the crisis at the time of COVID-
19(Gudmundsdottir & Hathway,2020). 
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2.3 Problems faced by teachers during work from home 
 

Table no 2.3. Problems faced by teachers during work from home 
 

Issues Frequency (n) Percentage (%) 

Internet/Connectivity Issue 42 66.7 

Electricity Issue 16 25.4 

Student Interaction Issue 46 73 

Student Discipline Issue 29 46 

Lack of Infrastructure/Outdated 
technological equipment 

9 14.3 

Human and pets intrusion 14 22.2 

Noise Distraction 27 42.9 

Health Issue 14 22.2 

Cyber disruption 13 20.6 

Any other 10 15.9 

 
Most (73%) of the teachers faced issues in interaction with students followed by 67% who faced poor 
Internet/connectivity issues during online classes. A few (22%) of the teachers also reported health 
issues like pain in the neck, and back and eyesight problems other than mental stress, depression, and 
anxiety. Few (14%)of them declared that lack of infrastructure and outdated technological equipment 
became the main issue during online classes for them.  
 
3. Teacher Educators’ Perspective 
 
3.1 Challenges faced by Teacher Educators 
 

 
Figure 3.1. Challenges faced by Teacher Educators during work from home 

 
The majority (77.4%) of the teacher educators reported that they faced student interaction issues as the 
major challenge during work from home. Most  (64.5%) of them faced Internet speed /connectivity 
issues. Student discipline issues were also reported by half (41.9%) of the teachers.(Refer Figure 3.1) 
 
“Missed classroom dynamics in the online mode .” 
“Lack of interaction during class, most students are passive learners” 
“They need to be punctual and disciplined during online classes. 
“Teacher-student interaction cannot be forged easily. Also, a university space should provide for peer 
interaction, debate, and dissent.” 
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“ Students should be asked to be on camera during online classes to avoid indiscipline and lack of 
interaction.”  
“Some have done exceptionally well but most of the students are on the losing side. Teaching -Learning 
needs an offline environment for effective dialogue and discussion.” 
 
These are some of the responses shared by teacher educators, which clearly indicate that the physical 
presence of a teacher is a must to cater to such kind of indiscipline amongst students. 
Almost one-third (35.5%) of the teacher educators reported Noise distraction as one of the challenges 
faced by them during Online classes.  
 Few (25.8%) revealed that they faced challenges because of a lack of/ outdated infrastructure. 
                  
 “No doubt the immense potentialities embedded in ICT was realized during Pandemic but it still has its 
own challenges such as students and teachers with varying degrees of IT skill logistics and outdated 
gadgets etc.” 
“ A lot of investment is required by the Government to develop a uniform strong IT infrastructure, literacy 
and material .” 
 
These statements that there is a lot to be done to improve IT infrastructure in Teacher Education 
Institutions in terms of man, money, and material. 
 
3.2 Prospects of Blended learning for Teacher Educators 

Table no 3.2. Prospects of Blended learning 
 

Parameter Disagree Neutral Agree 

Flexibility/Autonomy       

Am liking the present work condition of blended Mode of Learning -
Teaching 

6.5% - 93.5% 

Feel less tense and tired while working from home 16.1% 22.6% 61.3% 

Am able to take all online classes at my ease from Home 12.9% 3.2% 83.9% 

Make use of Online Learning Tools for Professional Development       

Feel that I have more time to attend webinars, workshops, etc. to 
enhance my professional knowledge. 

6.4% - 93.6% 

Socio Economic Intervention       

Feel that blended mode increases the outreach and caters to the 
shortage of faculties in institutions. 

9.7% 12.9% 77.4% 

 
Almost all of them (93.5%) reported that they like the Blended mode of teaching and More than half 
(61.3%) agreed that they feel less tense and tired while working from home. The majority of them 
(83.9%) reported that they have the autonomy to conduct the classes at their ease from home. Almost 
all of them (93.6%) felt that due to the blended mode of learning they could have more time to attend 
webinars, and workshops to enhance their professional knowledge. Most (77.4%) of the teacher 
educators felt that blended mode increases outreach as provides “Anywhere learning” and caters to the 
shortage of faculties in Teacher Education Institutions (TEIs). 
 
CONCLUSION 

This study makes a distinctive contribution to Blended learning. This has recorded the experiences of a 
unique troubled period from the perspective of parents, teachers, and teacher educators in the NCR 
region. Even though the NCR region selected for study was well equipped with digital communication 
infrastructure but still it was a shock for everyone to bring the entire education practice out from its 
physical infrastructure and delivered in Blended mode in a country like India which is still a first-time and 
unique where Internet penetration is only 45% as on January 2021(AISHE, 2020). This means that a lot 
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can be profited by taking the views of parents, teachers, and teacher educators in this scenario. There 
was a great similarity in the views of different stakeholders. This study concludes that Blended learning 
has largely come as a boon for the education sector and its benefits far outweigh the 
shortcomings/drawbacks in terms of difficulties faced by parents, teachers, and teacher educators. 
 
This pandemic has given us a chance to rethink what, how, and where of learning in education and 
reimagine blended learning not as a lesser version of the traditional classroom but as a different way of 
organizing education (Zhao,2020).  It is the time for countries to learn from each other and come ahead 
to help each other and listen to the parents of the students to improve the entire education system. The 
world bank has highlighted the need for “Building back better” strategies which will include a resilient 
post-COVID education system for students both in school and at home. This research has made a 
contribution to this attempt. 
 
IMPLICATION 

Based on the findings, school management can devise ways and means to bring parents in their fold 
for the enhancement of their contribution towards their ward’s overall growth. Findings can help 
policymakers to incorporate and implement various plans of action under national-level policies to 
provide quality education to all the stakeholders including parents even during the time of the Pandemic. 
Despite Blended learning leaves very little room for the all-round development of the student (including 
Intelligence quotient, emotional quotient, physical quotient, social quotient, and spiritual quotient) and 
teachers’ lack of experience with online teaching, our study shows that teachers perceived Blended 
learning during the pandemic as a “blessing in disguise”.  They were able to cope as online practitioners. 
Educational institutions must build resilience and develop adaptability to survive the crisis among its 
teachers and students. Teachers need to enhance their skill sets and become tech-savvy to adopt this 
new format as education is going to be reformatted with the integration of Technology to bring in 
boundaryless institutions with classrooms having flexible walls. This will result in improved learning and 
teaching experience and educators are sure that this will be the new norm from this point onwards(Gupta 
& Ali, 2022). 
 
RECOMMENDATIONS 

1.The following are the recommendations for school authorities, teachers and policymakers, based on 
our analysis and interpretation of data. Family Support should be built upon and strengthened by 
increasing Parents’ levels of education. This should be integrated into planning for learning 
improvement, as suggested by National Education Policy, 2020. Reaching out to the parents at the right 
level and the right time is important to know how they can help their ward. 
2. Increasing parent pedagogical and content knowledge is one approach to increasing accessibility. 
Training programs for parents for their ICT skill enhancement are required for the Inclusion of Parents 
into School Curriculum. The results of this study call for some future training programs on effective online 
education at home for parents considering the struggles indicated in this study. 
3. Mandatory Parents volunteer to conduct sessions in the school for sharing their expertise with the 
students so that they act as a bridge between school and the community at large. 
4. Facilitating Parents’ access to online libraries to ensure educational continuity when other national 
initiatives are not well functioning. 
5. Making online resources available and designing training to support parents in training a diverse 
group of parents online. 
6.  Making online resources available and designing training to support teachers in training a diverse 
group of students online. 
7. Developing guidelines to set standards on how to best support teachers’ well-being during school 
closures so that they are in turn able to support vulnerable students’ well–being. 
8. Proper in-service Teacher Training should be conducted by institutions to strengthen their teachers 
training and Open Educational Resources repository. 
9. Provision of registering teachers’ feedback and adopting corrective measures. 
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