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Dear GLOKALde Readers, 
This issue of our journal is dedicated to the faculty member of Anadolu University, 
Dr. Uğur DEMİRAY. We remember him with longing, love and respect. 

 
We had to stop the broadcast of our international distance education journal 
GLOKALde (Global and Local Distance Education) due to our founder and chief editor 
Uğur Demiray’s sudden loss on December 1, 2017. With his illuminating light, we as 
GLOKAL'de team, hope to continue to publish our journal from where he left it. 

 
Our journal was last published as Volume: 3, Number: 3. Now we continue our 
publication with Volume: 3 Number: 4. As of 2018, our journal will be published in 
April and October as two issues. 

 
Providing the student with the responsibility of his/her own learning and eliminates 
the necessity of being in the same place, Distance Education dating back to the first 
century is an education system in which the success rate is increasing day by day 
with the developing technology. Our journal also includes international studies in this 
field. 

 
In this issue, the articles entitled “Female Education: The Facilitating and Hindering 
Factors Regarding Female Education in Gilgit - Baltistan Context of Pakistan” by 
Sultan ALAM and Female Distance Education Undergraduate Students’ Perception of 
the Effects of Information Communication Technology (Ict) Usage on Their Academic 
Work” by Paul NYAGORME and Simon-Peter Kafui AHETO are included. 

 
We hope to stay in touch with you in our upcoming issue that will be published by 1 
April 2018. 

 
Cordially, 

 
Prof. Dr. Emine DEMİRAY Editor-
in-Chief of GLOKALde 
Anadolu University, Open Education Faculty, 
Yunusemre Campus, 26470-Eskisehir, TURKEY Tel 
office: +90 222 335 0580 / Ext.5829 
GSM: + 90 532 650 3974 
URL: http://www.glokalde.com 
URL: https://akademik.anadolu.edu.tr/edemiray 
Email: edemiray@anadolu.edu.tr and editor@glokalde.com 
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TO THE MEMORY OF PROF. DR. UĞUR DEMİRAY  

(29.12.1955 - 01.12.2017) 
 

 
 
Anadolu University’s academic member, Prof. Dr. Uğur DEMİRAY who passed away on 
December 01, 2017 was the founder of International Distance Education Journal (GLOKALde) 
and was the chief editor between 2014 and 2017. As a result of Dr. Uğur DEMİRAY’s devoted 
work, the journal reached its highest level of success. We, as GLOKALde team, hope to 
continue its publication and remember him with admiration, love and respect. 
 
Dr. Uğur DEMİRAY was one of the first graduates of the Faculty of Communication Sciences 
at Anadolu University. He was a dedicated and irreplaceable scientist who received nine 
international awards. 
 
Dr. DEMİRAY graduated from Anadolu University, Faculty of Communication Sciences, 
Department of Cinema-Television in 1981 and in the same year, he was appointed as a 
research assistant to the Faculty of Communication Sciences. He received his PhD degree from 
Anadolu University, Graduate School of Social Sciences in 1986. He received the title of 
associate professor in 1989 and professor in 1995. Dr. DEMİRAY was a well-known 
academician who worked in the field of distance education with many publications.  Dr. 
DEMİRAY published 26 single and co-authored books at national and international levels, 
wrote chapters in 20 books, edited 22 chapters, wrote 50 articles, and had 43 published and 
18 unpublished papers in the field of communication and distance education. He was an editor 
for 10 international academic journals and the member of the scientific board of 38 
international academic journals. Dr. DEMİRAY served as a thesis advisor for many students 
at graduate and doctorate levels, as a professor at the Faculty of Communication Sciences of 
Anadolu University for 36 years and as the head of department of Press and Publication 
Department for many years. He gave lectures on Research Methods, Introduction to 
Communication, Communication Models, Communication Beyond Communication at the 
undergraduate and graduate levels at Anadolu University. 
 
The 16th International Symposium on Communication in the Millenium-CIM, organized by 
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Anadolu University, Istanbul University and the University of Texas at Austin, was held in 
Eskişehir between 25 and 28 April 2018 and it was dedicated to precious scientist Dr. Demiray.  
who made great efforts for the beginning and the continuation of the symposium.  
Dr. DEMİRAY was the founder-editor of The Online Journal of Distance Education (TOJDE) 
and was the editor-in-chief from 2000 to 2014. In 2012 he became the founder-editor of the  
Women's Online Journal of Distance Education (WOJDE). In addition, he established the 
international distance education organization, Northern Asia Northern Africa United Distance 
Education for Eastern Europe Western Asia Northern Africa (UDEEEWANA). Thanks to Dr. 
DEMİRAY's scientific efforts and dedication, these journals have contributed significantly to 
education literature . Dr. Demiray supported the field of distance education with his efforts 
around the world, devoted work, tirelessly taking innovative steps, with his entrepreneurial 
spirit and his international communication.  
 
Dr. Demiray's excitement in research, efforts to guide his students, academic colleagues, and 
his contributions to the scientific world will never be forgotten. We are proud of you, Prof. Dr. 
Uğur Demiray. How early you left us. Sleep in the love light. 
 
Prof. Dr. Emine Demiray 
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FEMALE EDUCATION: 

The Facilitating and Hindering Factors Regarding 
Female Education in Gilgit-Baltistan Context of Pakistan 

 
Sultan ALAM,  

Aga Khan University, 
Professional Development Center North 

PAKISTAN 
 

 
 
ABSTRACT 
This paper reports a study conducted in one of the villages of Gilgit-Baltistan of Pakistan. 
The purpose of the study is to explore the perceptions of female students and their parents 
regarding female education. A qualitative case study method was employed to investigate 
the subject matter. The participants were selected on the basis of pre- determined criteria. 
The findings of the study showed that female education in the context is influenced by 
various factors including societal norms, parents perceptions and teachers attitude. It was 
depicted that female students have adapted such critical circumstances and are motivated 
to acquire their education. Since the role of society is directly associated with the attitude 
of female education, and their success depends upon active involvement of whole society, 
therefore the study recommends that this aspect must be given more attention to further 
strengthen the female education in our society. This ultimately can improve societal 
performance through increasing female education rate in the context. 
 
Keywords: Gender Inequalities, Institutional Structure; Gender Barriers  

BACKGROUND OF THE STUDY 

Women play very vital role in development of any societies. The pace of development is 
highly dependent on joint efforts by men and women in different fields of development. One 
of the important developmental fields is education, where women folk can  participate and 
utilize their energies to bring prosperity within societies. The importance of education, 
mainly women education nowadays can be well understood by the remarks given by woman 
who fled from Darfur to Chad (2004) saying that they had left behind all of their possessions. 
The shared that the only thing that they have brought in is what has been in their heads, 
what they have been taught, that is their education. They told that all the luxuries have been 
gone but education is the only thing that cannot be taken from them. 
 
Education plays a pivotal role in developing human capital among diverse societies. It can 
be the beginning, not only of individual knowledge, information and awareness, but also a 
holistic strategy for development and change. It is very much connected to form social 
relationships on the basis of equality with others and to achieve the important social good 
of self-respect. It is important to mobilize (through access towards jobs and the political 
process), to health and life (through the connection to bodily integrity) and to maintain other 
significant communications to sustain a developmental world and promoting the concept of 
global village. 
 
Though the Education has become a universal human right all around the globe but this right 
has not been not been practiced in its real meanings in many parts of the world. Similar 
situation has been prevailing in the given research context, the northern part of Pakistan. 
This territory, being the remotest parts of Pakistan (one of the developing countries) heavily 
governs on patriarchal values in structuring a society. It represents different cultural 
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practices for men and women. A man is always considered as the legitimate authority to 
avail all the facilities and opportunities for development purposes than women. Here home 
has been defined as a woman's legitimate ideological and physical space where she performs 
her reproductive role as a mother and wife. In comparison, a man dominates the world 
outside the home and performs his productive role as a breadwinner. Men and women are 
conceptually segregated into two distinct worlds. The household resources are allocated in 
the favor of sons (male members of the family) due to their productive role. Education for 
boys is prioritized vis-a-vis girls, because it is perceived that boys must be equipped with 
educational skills to compete for resources in public arena, while girls have to specialize in 
domestic skills to be good mothers and wives, hence, education is not that important for 
girls. This gender division of labor has been internalized by the society, and girls/women do 
not have many choices for themselves that could change these patriarchal realities of their 
lives. Society does not allow women to develop their human capabilities by precluding them 
from acquiring education. Chaudhry (2007) research study has endorsed the fact that lack 
of emphasis on the importance of womens’ education is one of the cardinal features of 
gender inequality in Pakistan which has shown a direct impact on economic growth in 
Pakistan. 
 
Various studies have endorsed such disparities, practiced in Pakistani context. According to 
UNDP report (2010), Pakistan ranked 120 in 146 countries in terms of Gender-related 
Development Index (GDI), and in terms of Gender Empowerment Measurement (GEM) 
ranking, it ranked 92 in 94 countries. Besides patriarchal values there are other factors which 
limit women access to various walks of life. Some of them are destruction of schools and 
killings which harmed women's education in Pakistan. For instance, 14-year- old education 
activist and blogger Malala Yousufzai was shot in the head and neck by some of militant 
insurgents after she blogged about the destruction of schools and  closing of all-girls schools. 
 
INTRODUCTION 
 
Various statistics show that education in Pakistan can be characterized by extensive gender 
inequalities. Women have to face socio-cultural hurdles to acquire education. International 
community has developed a consensus through the Millennium Development Goals to 
eliminate gender inequality from education. The proponents of gender equality argue that it 
is not only humane and ethical thing to provide everyone easy access to education without 
any gender bias, but it is also essential for development and progress of a society that both 
men and women are educated. They also point towards empirical studies that have 
confirmed that gender inequality in education has significant impact on rural poverty in 
Pakistan, and female literacy is important for poverty alleviation. For example in the year 
2006, the literacy rate in urban areas was recorded 58.3% while in rural areas it was 28.3%, 
and only 12% among rural women. 
 
To overcome such situations, various Feminists like Martha Nussbaum have argued that 
there is an immediate need to increase the public expenditures on female education in order 
to achieve gender equality at all levels. 
 
Comparison of data for men and women reveals significant disparities in educational 
attainment. By 1992, among people older than fifteen years of age, 22 percent of women 
were literate, compared with 49 percent of men. The comparatively slow rate of 
improvement for women is reflected in the fact that between 1980 and 1989, among women 
aged fifteen to twenty-four, 25 percent were literate. 
 
The discrepancy between rural and urban areas is even more marked. In 1981 only 7 percent 
of women in rural areas were literate, compared with 35 percent in urban areas. Among 
men, these rates were 27 and 57 percent, respectively. Pakistan's low female literacy rates 
are particularly confounding because these rates are analogous to those of some of the 
poorest countries in the world. The recently developed national education policy of Pakistan 
2009 depicts out that females and pupils in rural areas face systematic disadvantage at all 
levels of education. Females are particularly under-represented in rural areas (36% versus 
43% for urban areas), a feature that also holds for secondary education (35% for rural and 
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48% in urban areas). 
 
The need to address the concerns of women in international development has been well 
publicized since the United Nation’s Women’s Year (1975) and the following Decade for 
Women (1976-85). It was shown that women and children are the most vulnerable to the 
adverse consequence of diversion of resources from health and education and withdrawal 
of subsidies from food, medical care and education. In poorer areas, this leads to 
underdevelopment, poverty, hunger, disease, and is associated with high birth rates. 
 
In Pakistan, the Economy is one of the leading factor which effects directly on resource 
availability in general and on education in particular. At the global level, Pakistan is 
categorized among the low-income economies of the world with one of the highest rates of 
population growth and high fertility (NIFC, 1998). When Pakistan came into existence in 
1947, its population was 32.5 million. Today, the population is greater than 134 million (UN 
ESCAP, 1998). This makes Pakistan the ninth most populous country in the world with a 
growth rate estimated around 2.9 percent per annum. 
 
Pressure caused by high population growth rates affects the quality of life, as measured by 
social and economic indicators such as the number of people adequately fed and their health, 
housing conditions, and mainly the literacy/educational attainment. 
 
It is reported that “Pakistan appears locked into a stagnating economic regime, where 
growth and exports rely on low paid and unpaid female labor; and where women’s household 
subsistence production underpins the low wages paid in the productive economy" (Elson & 
Evers, 1997). 
 
Gender barriers place restrictions on women’s access to social infrastructure, such as credit 
and labor markets, federal, provincial and local decision-making bodies, and represents 
constraints to balance and sustainable economic growth. 
 
Conditions for women are very poor: a newspaper survey done in Pakistan revealed that 
99 per cent of housewives and 77 per cent of workingwomen were beaten by their husbands. 
They listed the following types of violence committed against women: murder in land 
disputes, being blinded by husbands frustrated on some issue, being kicked to death, burnt 
in anger, abducted, sold, sexually harassed, and raped (AWRAN, 1985). 
 
Gilgit-Baltistan, the most marginalized and remotest areas of Pakistan also portrays similar 
situation prevailed in other rural parts of Pakistan. Being a far-flung remotest rural territory, 
this region has been suffering for availability of resources, especially the educational 
opportunities. Though this region was formally aligned with Pakistan in 1947 but due to 
various calamities in the country it has always faced severe conditions regarding availability 
of resources to improve economy and ultimately acquiring education. This territory 
comprised of ten districts but all districts represent different pictures regarding education 
facilities, particularly for female education. Some of the districts even have no schools which 
could facilitate female education. Hence, the inhabitants mainly rely on agriculture to 
improve their economic growth and poverty reduction and pay less attention towards 
education. 
 
There are certain other obligations which limit female education in Gilgit-Baltistan region of 
Pakistan. Culturally, all the districts represent different practices which serve as 
encouraging or hindering factors. These cultural and social practices have deep rooted 
impacts in schools as well and certain practices remain a source to increase students’ 
dropouts. 
 
Besides various challenges, the historical perspectives regarding education in Gilgit- 
Baltistan, particularly female education remained one of the most crucial challenges. In this 
connection, various aforementioned studies depicted that the women education in Pakistan, 
particularly in Gilgit-Baltistan face many challenges to foster women education. Secondly, 
to study the hindering factors towards access to female education are exceptional. Thus, 
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there is scarcity of literature to address this most important issue. Therefore, and in the light 
of existing literature which shows a grim picture about Gilgit- Baltistan of Pakistan, this 
research study is undertaken to expose out those factors which impede girls’ education in 
this remotest and marginalized region of Pakistan. Therefore the study aims at achieving the 
given objectives pertaining to female education in the context as: 
 

• To identify the cultural practices which hinder women’s education in Gilgit- 
Baltistan context of Pakistan? 

• To find out the perceptions of girls regarding their education. 
• To find out the perceptions the parents possess towards their girls’ education 
• To provide a platform to conduct similar kind of research studies to generate 

indigenized knowledge and wisdom. 
 
Hence the purpose of the study was to explore the perceptions of female students and their 
parents regarding their educational experiences in one of the villages of Gilgit- Baltistan. To 
explore about their perceptions, the study focused on the following main  and subsidiary 
questions to guide the study: 
 
Main Question 
 

• How do female students and parents perceive female education in a village setting 
in Gilgit-Baltistan of Pakistan? 

• Subsidiary Questions 
• How do female students opt for their studies? 
• What challenges female students face while acquiring their education? 
• What are the perceptions of parents regarding their female children? 

 
LITERATURE REVIEW 
 
The contemporary studies depict various aspects regarding the facilitative and hindering 
perspectives regarding female education. In this connection, the studies carried out by 
Hafeez (2007) about mother and father perception on girls’ education in six districts of the 
Punjab province reported that both fathers and mothers give importance to general 
education, while a large number of parents gave much more importance to professional 
education for boys than girls. Furthermore female education in mathematics and science in 
Africa (FEMSA, 1997), is another project conducted for exploring parents, males, females 
and teachers attitudes towards girls’ particularly in science, mathematics and their access 
to education particularly in science, mathematics and technology subjects in the four African 
countries (Cemaroon, Ghana, Tanzania, & Uganda). Similarly, Manimekhani (2002) who 
attempted to compare the relative role of working women vis- à-vis housewives in 
household decision making found that education and employment opportunities to women 
enhance the status of women in household through greater privilege in decision making for 
women. This would increase general social status of women and bring about gender equality. 
Pointing towards access for female education, Devaki jain (1979) pointed out that even if 
house hold work is not recognized as work at least data should be made available in order 
to see whether women’s domestic work prevent them from acquiring education, job and 
higher status. It is very often the case that women do not undertake paid work or  attempt 
to market their service mainly due to the pressure of household duties. Therefore, the 
women are not able to offer their service outside the market. The less opportunities to 
women education is considered directly related with socio-economic conditions. As Kravdal 
(2000) studies found that the higher-order birth rates were relatively low in regions where 
many women were literate. Farhad and Bacchus (1999) share many constraints regarding 
access to female education. One of them is parents’ fear of girls’ independent access to the 
outer world in case girls go to school, because women’s conduct is associated with family 
honour. Similarly, a gendered division of labour is stated by them as another factor that 
hinders girls’ education. In conformity to the societal norms, young girls start their care 
giving role. 
 
In the context of the international commitments; universal primary education (UPE), EFA, 
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and MDGs, our country has launched different projects, for example ESR 2001-2005, and 
NEPA, 2001-2015, with little visible improvement in girls’ education. 
 
These projects remained insufficient to meet the required targets as the current scenario of 
girls’ education requires paying prompt attention to this and many other questions about 
targets in achieving UPE and girls’ education. Furthermore, a majority of parents show 
concern about household responsibility which effects the contribution of women’ education. 
A significant number of parents also feel that household responsibilities are more important 
than women education. Parents consider security as the prime need for girls to opt 
education. Some of the other factors are lack of physical facilities like classroom, water, 
latrine, electricity, and boundary walls which are also associated with security for female 
folks. More importantly, the lack of quality of education is also regarded as a major concern 
that keeps girls away from educational institutions. 
 
Another traditional factor, for example, societal and family pressure on the mobility of 
women strongly influences the family decision of women sending for higher education. 
Similarly, the custom of early marriage also effect women education. Apart from it, the 
presence of educational institutions in another caste or kinship residential area is also a 
reason for stopping from attending university. Feudalism and class system in some of the 
regions is also linked with girls’ access towards educational institutions. 
 
Though female education is possess deep rooted meanings for developing the nations as 
rightly uttered that educate a man and you educate an individual, educate an individual, 
educate a women and you educate a nation. But despite all the efforts women still lag behind 
in literacy. The situation is a result of certain factors which are common to all of us in 
negative attitude of parents to the education of girls, inhabiting culture values and practices, 
religious values, poverty and early marriage, among others. Though religious practices also 
impact on female education but such experiences are indirectly observed. According to 
religious and legal factors had only indirectly effects on higher education of women. Religion 
is not reckoned to be a direct factor of any significant to the issue of female education 
opportunity. However, it is invoke by some of those who wish to constrain such opportunity, 
so that it operates implicitly through perceived norms. It would be helpful if religious leaders 
were to espouse the cause of girls’ education. Women play an important educational role in 
the community, because they are responsible for educating their children, they also exercise 
an influence over the rest of the community in order to guarantee their integrity and 
development. 
 
It has been also claimed that the within group inequalities and between group inequalities 
arise due to similar factors. However, the central reason for wage inequality, namely 
Technology, works through separate channels for within and between group dynamics. 
 
Also, there are differential returns to race and gender but these are mainly analyzed by 
making across group comparisons, and not necessarily paying enough attention to what 
might generate variations for the members of the same category. The gender gap in 
education for China has declined over time; however the schooling continued to be more 
unequal among females. 
 
All these studies tell that socio-economic groups such as gender or race are very broad and 
usually are divided along income, regional and family background lines. Thus, it is Necessary 
to investigate the within group differentials. 
 
On the basis of parents’ view about educating a child the study reported that due to the 
changing socio-economic conditions, there were possibilities of increasing with drawal of 
children from schools. The study also identified that the preference of parents of giving 
priority to boys, education also effects women education. According to women have to 
purchase foods that are less processed; they also spend more time trying to find cheap foods 
and gathering fuel wood and water. Since a considerable proportion of the fuel and water 
procurement is done women this division of labour affects women’s participation in higher 
education. 
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According to that the religious scholar, politicians, and feudal lords tend to use Islam for 
their own purpose to impose restrictions, power, and operation, in most cases on people in 
the rural areas. There are many factors of low enrolment of woman in the universities. 
Culture barriers, custom, religious scholars, traditions and politicians have great influence 
in Gilgit town. Women and girls are the victims of this form of patriarchy. 
 
The study conducted by pointed out that Pakistan is a country where women are considered 
to be dishonor not for only family but society, many of them are bound between the four 
walls of the house, some more interesting cases I have come across with are, many of the 
women are allowed to get education but unfortunately after completion of their education 
they are not allowed to work in offices, which is loss of the talent, loss of the resources and 
a disastrous factor to the society, who otherwise could play an important role for the socio-
economic development of the society, such women must be encouraged to be independent 
economically, so that they can work side by side with the men to improve the standard of 
living of the families, which would obviously affect the national prosperity, since 
approximately half of the population consists of women, but unfortunately Pakistan is such 
a suffocated country where women do not have freedom of speech. 
 
Many factors effect girl’s education in Gilgit context. Most of the parents consider the return 
from education in term of monitory benefits. Girls are supposed as guests who would sooner 
or later be married off considering boys as the heir and breadwinners for the family. State 
that the huge dropout rates however indicate that girls are more often than boys are needed 
for other activities such as looking siblings; doing domestic work and helping with farm work 
such factors affect their studies. 
 
By way of introducing gender issues in education in Gilgit-Baltistan, we begin with general 
observations on the condition of women education in Pakistan. An assessment by Bari 
(2000) provides a harsh account of the position that the social and cultural context  of 
Pakistani society is mainly patriarchal. Men and women are conceptually divided into two 
separate worlds. Home is defined as a woman’s legitimate ideological and physical space, 
while a man dominates the world outside the home… Therefore women’s mobility is strictly 
restricted and controlled through the system of purdah, sex segregation, and violence 
against them, this type of factors and perception effect women education. 
 
A recent report by the World Conservation Union (IUCN) (2003: 37) Farming is the largest 
source of income for the vast majority of people in the Gilgit. 
 
In most cases, with both men and women working long hours in their fields, older children, 
mostly girls, have to take care of younger siblings as well as handle other household chores. 
Generally, these older girls are not able to attend school or enjoy an uninterrupted 
education. This factor also contributes to the effect girl’s education. 
 
According to, daughters are considered to be ‘guests’ in their parents’ homes, because 
eventually they will move to their husbands’ homes. As can be expected, this sense that girls 
are only ‘temporary sojourners’ often negatively influences parents’ attitudes towards their 
daughters’ education. And the socially constructed disadvantages are reinforced by the geo-
physical conditions of Gilgit-Baltistan, which are major hindrances to females in regard to 
access to education, particularly higher education, and also restrict their general 
movements, as most of the population lives in small hamlets and villages that are scattered 
all over a vast, mountainous area. In spite of what has been said, the situation in Gilgit-
Baltistan is not universally depressing. 
 
Though female education possesses deep rooted meanings for developing the nations as 
rightly uttered that educate a man and you educate an individual, educate an individual, 
educate a woman and you educate a nation. But despite all the efforts women still lag behind 
in literacy. The situation is a result of certain factors which are common to all of us in 
negative attitude of parents to the education of girls, inhabiting culture values and practices, 
religious values, poverty and early marriage, among others. 
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Besides other factor, there are certain religious practices impacting on female education too 
but such experiences are indirectly observed. According to religious and legal factors had 
only indirectly effects on higher education of women. Religion is not reckoned to be a direct 
factor of any significant to the issue of female education opportunity. However, it is invoke 
by some of those who wish to constrain such opportunity, so that it operates implicitly 
through perceived norms. It would be helpful if religious leaders were to espouse the cause 
of girls’ education. 
 
Similarly, Manimekhani (2002) who attempted to compare the relative role of working 
women vis-à-vis housewives in household decision making found that education and 
employment opportunities to women enhance the status of women in household through 
greater privilege in decision making for women. This would increase general social status of 
women and bring about gender equality. Pointing towards access for female education, 
Devakijain (1979) pointed out that even if house hold work is not recognized as work at 
least data should be made available in order to see whether women’s domestic work prevent 
them from acquiring education, job and higher status. It is very often the case that women 
do not undertake paid work or attempt to market their service mainly due to the pressure of 
household duties. Therefore, the women are not able to offer their service outside the 
market. The less opportunities to woman education are considered directly related with 
socio-economic conditions. As Kravdal (2000) studies found that the higher- order birth 
rates were relatively low in regions where many women were literate. It has been also 
claimed that the within group inequalities and between group inequalities arise due to 
similar factors. 
 
However, the central reason for wage inequality, namely Technology, works through 
separate channels for within and between group dynamics .Also, there are differential 
returns to race and gender but these are mainly analyzed by making across group 
comparisons, and not necessarily paying enough attention to what might generate 
variations for the members of the same category. The gender gap in education for China has 
declined over time; however the schooling continued to be more unequal among females. 
All these studies tell that socio-economic groups such as gender or race are very broad and 
usually are divided along income, regional and family background lines. Thus, it is Necessary 
to investigate the within group differentials. On the basis of parents’ view about educating 
a child the study reported that due to the changing socio-economic conditions, there were 
possibilities of increasing withdrawal of children from schools. The study also identified that 
the preference of parents of giving priority to boys, education also effects women education. 
It is a fact that women play an important educational role in the community, because they 
are responsible for educating their children, they also exercise an influence over the rest of 
the community in order to guarantee their integrity and development. 
The studies by Bunwaree (1999) depicted out another dimension which hamper women 
education. He found that women have to purchase foods that are less processed; they also 
spend more time trying to find cheap foods and gathering fuel wood and water. Since a 
considerable proportion of the fuel and water procurement is done women this division of 
labor affects women’s participation in higher education. 
 
There have been extensive studies on differential education opportunities among genders. 
King and Hill examined the barriers to women’s education in developing countries, and 
conclude that despite the decrease in the gender gap, girls still receive less education than 
boys. One of the main factors behind this is the institutional structure where there are biases 
against girls’ school choice, and another one is the cultural impediments and different 
standards applied to genders. 
 
There is also discrimination and segregation in the labor market, which pushes women to 
select certain professions and get training for them. The World Bank data show that there 
has been a significant improvement for the girls’ enrolment in schools. For example, the 
secondary school enrolment rate among girls in low income countries was around 26% 
in1990 and rose to 41% in 2001. The school enrolment rate for boys in the same set of 
countries has gone up from 42% in 1990 to 51% in 2001. 
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This indicates a convergence but there is still a 10% gap between the genders. Despite the 
low investment in girls’ education, the returns to schooling for women are found to be quite 
high. In some cases, the returns to secondary schooling for girls are estimated to be higher 
than it is for boys. 
 
As understood from these studies, several factors can influence boys’ and girls’ education 
options in a dissimilar manner leading to not only disparities across genders but also among 
the females themselves. Therefore, analyzing the education opportunities for girls is a 
prominent exercise, especially for developing countries where schooling for this group offers 
potential contribution to economic growth and individual well-being. 
 
RESEARCH DESIGN 
 
As the purpose of this study was to explore the perception of selected female students and 
few parents regarding their girls’, therefore to study about their perceptions, case study 
method seemed more applicable to get the required data. The study particularly used this 
method as it allows using different tools such as interviews, observations, document analysis 
etc. Determining the importance of such method Creswell (1998) demonstrates that, “Case 
study provides the researcher with an opportunity to involve multiple sources of information 
which are rich in context” (p.61). Therefore, these multiple tools under case study method 
helped me in triangulation of the data which ultimately enhanced the validity of my research 
findings. 
 
Research Participants and Context 
The study was carried out in one of the remote villages of Gilgit-Baltistan, Pakistan. This 
study involved two female students who were studying at higher grades and two of the 
parents (one who is optimistic towards female education and the other who is reluctant to 
send their female child to acquire education). While selecting research participants, the 
proposition by Merriam (1998) was considered that while sampling one should keep in mind 
the purpose of the study, the context of the respondents and their experiences relevant to 
the purpose of study. As the purpose of this study was based on studying the perceptions of 
female students and parents, therefore a purposive sampling was carried out as it allows 
choosing a case; it illustrates some feature of process in which the researcher is interested 
(Silverman, 2000). Precisely, the following criteria were  observed while selecting research 
participants: 
 

• Female students must be studying in university level education; 
• The parents who are motivated to educate their female children; 
• The parents who are reluctant to send their female children to get education 
• They show willingness and volunteer to participate in the study and are interested in 

sharing their perceptions. 
 
In addition, the study applied interviews as major tool for data collection, as “an interview 
is used to gather descriptive data in the subject’s own words so that the researcher can 
develop insight on how subjects interpret some piece of work” (Bogdan & Biklen, 1992, 
p.96). Using interview method, the participants are asked open ended questions and ask for 
elaboration and clarification. According to Maykut and Morehouse (1994), “by probing an 
interviewee’s responses, we are likely to add to the richness of the data, and end up with 
better understanding of the phenomenon we are studying” (p.95). 
 
After each interview session, the data was reviewed which helped for making clarifications 
regarding questions asked and to prepare further probing questions on a need basis. To get 
participants’ responses, a loosely structured interview guide was used to facilitate the 
conversation. Additionally, maintaining a methodological journal remained an ongoing 
activity throughout the whole data collection process. This journal was used to write down 
the experiences during the discussion and interviews and noting down observations. For 
further clarifications, the reflections were written during visits to participants while data 
collection process. 
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DATA ANALYSIS AND FINDINGS 
 
Glesne (1998) stresses that data analysis should be done simultaneously with data collection 
process which enables the researcher to focus and shape the study as it proceeds. In line 
with these thoughts, data analysis in during the research study continued throughout the 
data collection process. Additionally, during collection of data, this process was 
accomplished in an organized way. For instance, the data was read several times and 
summaries were made. Then, the key ideas were sought and grouped them in similar 
categories. Furthermore, these categories were analyzed to identify key themes. The 
recurring themes were interpreted into research findings. While reviewing the whole data, 
five major themes emerged in nearly every interview. They are described under following 
paragraphs. 
 
Perception of Female Students and Parents’ Attitude 
All the four participants in the study perceive education as a major tool in their career. They 
are highly motivated in acquiring education and consider education as one of the leading 
factors to build the human character. 
 
The interviews with all the participants depicted out that they have a sound understanding 
regarding female education and its role in developing their families and their personal value 
in society. 
 
As all the female students belonged to a specific Muslim community which is directly 
supported by their spiritual leader, therefore they give higher regards to their spiritual leader 
who pays higher attention and guidance towards acquiring female education. Supporting to 
such guidance, one of the participants uttered: 
 

In my opinion I have to follow the guidance of our spiritual leader who advices us get 
education at any age level. Our leader emphasized that if a man has two children, a boy 
and a girl and if the parents cannot afford for both, they must prefer girl over boy. As if 

the female are educated, the whole family is benefited by her education. Therefore being 
a follower, I must understand the role of education in my life. (Interview: June 15, 2013) 

 
Similar expressions were also shared by other participants. They were of the view that 
besides helping their mother at home and whenever they find any free time, they prefer to 
study books instead of watching television or being relaxed. One of the participants 
expressed: 
 

I am the eldest daughter at my home. Though my mother is doing all the domestic work, 
i.e. cooking, sweeping and washing cloths etc. but I have to support my mother when she 

becomes too busy. I help my mother especially in cooking and pressing cloths of my 
younger brothers and sisters. Sometimes I become overburdened with home tasks; still I 
try my best to avail some time to study books and my course. And when I did not get any 

time at day time, I prefer to stay late night where I study one to two hours daily. This 
really helps me out and I become able to overcome my study difficulties. (Interview: June 

17, 2013). 
 

Pointing towards importance of female education one of the parents expressed: 
 

I have never attended any school as in our times no schools exist in my village. Though I 
was interested to go to any schools and wished to get education. But due to unavailability 

of female schools in the surroundings I could not do so. I wish if I will get opportunity 
now a day to attend any schools. I will at least read my son’s letter who is serving in 

Pakistan army. (Interview: June 19, 2013) 
 
Such remarks uttered by the research participants depicted out that they have understood 
the real meaning of education in their lives. This highly motivated aptitude seems because 
of the guidance given by their spiritual leader and they seemed to obey the instructions 
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whole heartedly. 
 
Family Aptitude/Regard for Female Education 
The parents and all the family members of each research participants was quite remarkable 
regarding their daughters’ education. The whole data revealed that their families regard 
female education and give preference over gaining education than other important tasks at 
home. In their priorities, they mark education on the top. Speaking about such aptitude of 
the parents, one of the research participants shared: 
 

My parents give the top-most priority to education. They always guide me to acquire 
education. They always pinch me to remain attached with the books. My father and 

mother are farmers and we have a huge land. All the agricultural activities perform by my 
parents. They always guide me to study and study. They share their stories and enforce 

that as they haven’t got any education, therefore they do not have any choices other than 
agricultural work. They say that you are lucky having access towards education therefore 

try your best to remain intact with the books. (Interview: June 22, 2013) 
 

Similar expressions were also reflected in other participants’ views. They were candid in 
saying that their parents and family members always encourage female education. They 
remain busy in searching out various means which could support their daughters in 
marching towards acquiring education. Pointing towards such aptitude one of the 
participants’ shared: 

 
My father and mother are very keen in my education. Whenever I go back to my home 

after school hours, they ask me what you learnt today. Though they are not highly 
educated but still they interestingly listen to me. Their attitude is always encouraging as 

they ask me what type of other supplies you need to do your school tasks. This really 
boosts my courage and I try to involve myself with the books. (Interview: June 24, 2013) 

 
When one of the parents’ participants was asked about their female child, she depicted out: 

 
Though in our surroundings female face difficulty in attending the schools but I boost up 
confidence of my daughter. She has to walk 15 minutes to reach her school and I always 

ask her to go with the other team mates. 
 

Me and my husband are happy the way our daughter is securing in her class. Sometimes I 
pay visit to school and meet with the headteacher to know about my daughter’s progress. 
He shares openly how my daughter performs in her class. I always become happy to hear 
his remarks, and share with my daughter too and she follows my advice. (Interview: June 

22, 2013) 
Various interview sessions with the participants pointed out that they do not possess any pressure by 
their parents and family members. They are highly supported by their families in acquiring their 
education and are happy with their school lives. 
 
The System and School 
The contemporary data revealed that all the female students are studying under a system 
which has deep rooted educational aptitude towards female education. As their system lies 
under NGO-based systems therefore it has been applying multiple approaches to enhance 
female education. Interestingly, the participants are studying in a school which is totally a 
female school and hence it provides more freedom for girls apply their potential without any 
difficult hurdles. 
 
Additionally, the school has its own vision and mission statement. Both the statements have 
given prime importance towards female education. The teachers and other staff members 
are trained routinely to achieve their vision and mission. During their school time, they 
design such activities which remain instrumental in developing various skills among female 
students. Pointing towards such practices, one of the participants shared her views as: 
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Our teachers are skillful and the same with headteacher. They design beautiful activities; 
we enjoy working with our teachers. Though my teachers are mostly male but I did not 
hesitate to share with my teachers. They have given us such encouraging environment 

 
that we always enjoy our school time. Inside classes, they always encourage us to 

present our learning in front of whole class. This boosts up our confidence. We are lucky 
that we are having such beautiful teachers. (Interview: June 25, 2013) 

 
Sharing about other experiences, another participant expressed that: 

 
Our Principal is a highly educated person. He is very cooperative and keen to involve us in 

school activities. During assembly, he speaks less and encourages us to design different 
activities to present in the assembly. We, as teams design different activities and present 

in daily-based assembly proceedings. We love this activity and we try our best to bring 
different innovative practices in assembly time. We recite Holy Quran, present latest news 

and other information to all our fellows and other students studying in our school. 
(Interview: June 26, 2013) 

 
Pointing towards the role of the system and schools’ aptitude towards female education, 
one of the parents said: 

 
We are thankful to the AKES system for providing opportunities to improve female 

education. If this system did not exist, we were unable to send our female children to any 
schools. 

 
They have opened many schools in surroundings. In my view, their quality of education is 
nice and we feel happy to send our children to this school. The headteacher and teachers 

are cooperative too. When we need their assistance, they welcome us. Sometimes they 
also contact us for school matters. We and our children are happy in this school. 

(Interview: June 25, 2013) 
 
It was also revealed that the system under which this school is functioning is facilitative to 
school staff and students. The system organizes various sessions regarding teachers, 
community members and headteachers professional development. It also launches such 
informative programmes for the students which remain highly supportive in building their 
relationships with the school and making decisions about their future. Indicating towards 
such kind of practices, one of the participants embarked that: 

 
During summer vacations and different intervals our Principal and our organization 

professionals arrange sessions for us. During these sessions we are informed about the 
career we need to opt in our future studies. They give us multiple directions. This is so 

beautiful and now we have gained a track and we are applying our best to follow it. They 
also provide us counseling and guidance sessions. It helps us to see our strengths and 

decide about our future. (Interview: June 27, 2013) 
 
The above mentioned various expressions shared by the research participants depicted out 
that the school has a strong facilitative role in enhancing students’ motivation and findings 
their career. They also are supported by the professionals directly linked in their schools. All 
these supportive mechanisms really help the students to find their right  tracks as career 
path. 
 
Societal Influence 
The research participants are deeply concerned with the social and societal practices 
prevailing around them. They consider the role of society as one of the biggest hurdle in 
acquiring female education. In their perceptions, a nation’s educational progress and 
development relies on the positive approach of society. If the society encourages female 
folks for opting education and serving in different fields, the nation can progress. They were 
of the view that the surrounding where they get education is unluckily in reversed practice. 
Female are considered somehow different than their male counter parts. They 
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had to prefer the nearest school to get their education and moving to distant parts, they face 
many challenges which are reflected through society practices. The participant from higher 
grade sharing her experiences narrated that: 
 

I am living an area which is little bit far from my school. I have to walk for 20 minutes 
daily to reach to my school. Sometimes, I have to come cross the main roads. I feel that 

the people around these roads are not welcoming towards female education. They are not 
positive towards me. Sometimes I feel embarrassed to see their behavior while they are 

talking to each other and indirectly they try to say some of the bad names. I feel 
disheartened with their behavior. To overcome this I usually ask my father to accompany 

me towards my school. (Interview: June 28, 2013) 
 
Reflecting with her experiences, another participant responded: 
 

In my surrounding majority of the households belonged to illiterate families. They did not 
have enough knowledge about the role of education, particularly female education. They 
give priority to household tasks than education. When we go to school they feel that we 

are not supportive to our parents. Sometimes they also whisper our parents. At that 
moment I become upset and think about whether I am doing any wrong practice. 

(Interview: June 28, 2013) 
 
The views of one of the parents’ participants were quite similar to the student participant. 
She uttered: 
 

We are living in an area where people are less educated. They do not prefer their female 
education. They generally feel that girls do not need to get education. They have to do 
household tasks. We need to send our sons to schools because they can support our 

families. Girls have to go to another house and they will not give us anything, just serving 
another house. (Interview: June 18, 2013) 

 
Various discourses with the research participant presented similar feelings regarding female 
education. They shared similar kind of challenges happened because of societal practices. 
But their responses reflected that they are optimistic towards their education and they feel 
that this situation may be reverted if all the female are encouraged to get their education. 
They also feel that certain religious practices also hamper their education. There are certain 
stereotypes attached with female and all these factors remain a source of disappointment 
for female to acquire their education. 
 
Peers/Colleagues’ Role 
The data showed that peers and colleagues have strong association with the female students 
regarding their education. It was noticed that female students not only share their 
knowledge, they also remain supportive to each other in difficult times. Highlighting such 
practices, one of the research participants was candid in expressing that: 
 

In my school I have another family which is my fellows’ family. I really love to be a part of 
this family. We work together as sisters, discuss about the topics, share our learning and 

get help from each other. My team-mates are so supportive, they like to share. We not only 
share our educational activities, but share our personal problems with close friends. We 

join our hands if any of our fellow feels under stressed. This is so nice practice and we are 
lucky to have such beautiful friends in our school. (Interview: June 30, 2013) 

 
Similar perceptions were also narrated by other participant, saying that: 
 

I feel the role of my colleagues’ one of most encouraging episode. If my colleagues were 
not supportive I may have left this school. When I joined this school I was not considered
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as a good student. I was facing many problems in understanding any concept. As I was 

small, I was unable to ask from the teachers for clarity. 
 

I feel ashamed to ask again and again. I used to ask by my peers. They were so kind and 
supportive. We used our break times to share and hence I improved my understanding 
and now I am leading the class and remain one of the top position holders in my class. 

(Interview: June 30, 2013) 
 
The third participant shared another dimension of colleagues’ and peers’ support. She was 
of the view that: 
 

I have a circle of nine friends. They all belong to my class. In various subjects we have 
assigned responsibilities to each other. For example, I am leading the English subject and 

other friends lead different subjects too. Our task is to go through in-depth study about 
any theme or topic. All of us do so and we come to school earlier than school timings. We 

discuss our learning with other friends and hence improve our understanding. We often 
use our break time and free periods to discuss various contents. This is quite amusing as 

we become sound in our courses. (Interview: June 30, 2013) 
 
Various dimensions of participants sharing regarding the role of their peers depicted out 
those students deeply consider the role of their colleagues in their professional journey. 
Being same age students, they are frank in sharing their educational and personal matters. 
They see a strong affiliation with their colleagues during difficult times, discuss freely and 
resolve their academic and personal matters. 
 
CONCLUSION AND DISCUSSION 
 
The research has gathered many insights by barely scratching the complex topic  of female 
education. Female education in Gilgit is a multifaceted situation with many different areas 
that merit attention. The societal approach regarding female education may be an especially 
potent area for further research, as it seems to be a large problem that is mainly 
underground and secretive. Future research could also compare the different regions in 
Gilgit or even whole context of Gilgit-Baltistan. Since this research focused mainly on a small 
town, and in particular, the small village adjacent to Gilgit town, the other voices are not 
really captured. Therefore further deeper studies in this connection would be interesting to 
examine what factors cause these differences. 
 
Research specifically looking at the role of various stakeholders in encouraging female 
education would be beneficial. Looking solely at different approaches that NGOs and other 
community-based sponsored schools could be very helpful to uncover what problems the 
female students face and based on the findings the future challenges may be addressed. 
 
While it is difficult to make any sweeping generalizations about the findings of these three 
case studies, it is possible to make various connections between the research and the field. 
One general impression formed from the three female students is that all three appeared to 
be very composed, self-assured, and confident. They answered the questions articulately 
and with ease. They presented an image of competence and self-assurance both in their 
conduct and in the content of their answers. 
 
A further observation drawn from the data is that all three women have an encouraging 
attitude from their parents and family members and hence they are motivated to continue 
their education despite several societal challenges in their ways. My experiences also 
endorse that many women have gone through such bitter experiences in our localities. 
Similar situation was also the case for all three of the research participants I interviewed. 



 18 

 
There seemed to have been certain key persons in their lives who made the suggestion at 
the right time in their career that gently nudged them in the direction of educational 
institutions. 
 
However, all the participants uttered that they were notably "tested" in the initial stages of 
their studies. While this "trial" period may occur for any first year student, male or female, 
the consensus amongst the three participants was that they felt they were challenged 
somewhat more because they were female. This certainly supports the research that women 
sometimes lack legitimate authority and often women feel they have to work harder to be 
considered as equal to their male counterparts. It would appear then, that female students 
face two main hurdles in securing and maintaining an educational approach. First, as 
research points out, there are various barriers women must overcome and secondly, an 
initial "testing" period where the female students must "prove" themselves worthy. Once 
these two hurdles are overcome, it would appear that the female students have a better 
chance to succeed in their educational journey. 
 
The literature suggests more and more women are obtaining certification and pursuing 
higher education, and there is an influx of women taking graduate level work at the masters' 
and doctoral level (Shakeshaft, 1987). 
 
The research I conducted seemed to verify that women are becoming more highly motivated 
as all the three female students I interviewed had their own plans to acquire higher 
education. It appears those females are putting themselves in better positions to obtain 
significant positions by undertaking higher studies. 
 
Current literature points to a female's domestic and family responsibilities as being another 
possible barrier to women pursuing careers in educational setting. My research does seem 
to support the literature. I found that all of the three research participants expressed the 
same feelings that apart from their school tasks, they have to perform another domestic 
tasks and family responsibilities. To fill those responsibilities they have to pay extra 
attention towards their routine activities and performing other domestic tasks. 
 
A significant factor was that the parents are paying greater roles in provision of study time 
for these female students as they bear the workload more than what they were expected to 
do so. 
 
One of the participants concurred that the dual responsibilities women faced were very 
challenging, not only in terms of workload, but also in terms of the perceived scrutiny of her 
female skills often perceived by community members. Since research does support the 
notion that women are still bearing the brunt of the domestic responsibilities and are the 
primary care-givers, it is clear that these dual responsibilities of career and home may be a 
deterrent to many women striving for acquiring education. 
 
In attempting to ascertain whether societal obligations and practices is an issue or not for 
women in educational setting, it was quite difficult to draw any sort of broad conclusions 
from my research sample. However, it appeared that although being unmarried was not an 
issue for the particular participants I interviewed, they did have the perception that being 
unmarried could potentially be difficult for aspiring female students but the stereotyping 
aptitude regarding female folk may cause certain difficulties for them. We can draw that the 
society's lack of comfort with issues of sexuality and some of the unspoken beliefs about 
men and women working together may have affected the perceptions. These factors could 
certainly inhibit or interfere with some women advancing up the educational ladder. 
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The powerful influence of gender socialization has been thoroughly documented. 
 
Mahoney (1993) cites Witaker and Lane in saying women are limited by social expectations, 
parental guidance and self-aspiration. Men are more often socialized to persevere and seek 
professional success while women are socialized to nurture and support others as they 
assume the traditional role of mother and caretaker of the home. It is difficult to say how 
much influence gender socialization has had on these three female research participants. 
However, it is apparent that for two of the three women, negative socialization did not 
appear to have hindered their ambition very much. 
 
The literature often points out that women tend to lead in more collaborative, democratic 
ways. Such perception are also confirmed through my research as all three female students 
indicated during the interview process that connecting with staff, collaborating for staff 
input, and working as a team were important to them. 
 
There were strong indications that these female students prefer non-confrontational, 
democratic ways of working with their peers, teachers and their communities. 
 
From the information the three female participants provided about their typical day, it 
became apparent that they worked very hard at this stage of educational life. They have 
been spending a great deal of extra time not only in their course studies, but in 
extracurricular responsibilities as well. 
 
I concluded that these female students are extremely dedicated and hard-working 
individuals. They face the challenge of their studies in ways that ensure they are successful 
for their communities and derive satisfaction for themselves. 
 
So, based upon the commitment expressed by the three research participants, it is 
recommended that women who are immersed with lot of responsibilities must opt for 
distance learning educational opportunities. 
 
In developing countries, like Pakistan, there are various distance learning programmes 
being offered at state level and there is an easy access towards such programmes. 
 
If the women are being informed and provided with the opportunities, they not only can 
improve their educational status, but also render their services in improving the status of 
their families and overall societies. . 
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This descriptive study was conducted to examine the extent to which female  Distance 
Education undergraduate students use computers and the Internet  and how these 
facilities affect their academic work. An attempt was made to identify the reasons for 
the apparent lack of interest by the female students in the use of ICT.  The study was 
carried out in four public universities in Ghana. 
 
A simple random sampling technique was  used  to  select  four  hundred  subjects  for  the 
study. Three hypotheses were formulated and tested using one-way ANOVA and post-hoc 
test. The study showed that there is a  statistically  significant  difference  among Ghanaian 
female Distance Education undergraduates in  the  usage,  barriers, skills and competences 
in ICT. The study also established that there is a statistically significant difference in the 
effects of ICT use on academic work among Ghanaian female Distance Education 
undergraduate students. It is recommended that female Distance Education undergraduate 
students be encouraged to use computers in ways that will contribute to their learning. 
 
Keywords: Academic work, Gender, Female Distance Education student and ICT. 

INTRODUCTION 

Undoubtedly, Information Communication Technology (ICT) has become an  emerging 
vehicle for creating enabling learning experiences. By extension, educational 
opportunities for formal, informal and non-formal groups that are traditionally excluded 
from education have also been enhanced. Such groups include women, girls, persons 
with disabilities and elderly persons (Göransson, 2017). 
 
Other reasons of exclusion include cultural, cost implications and the limitations in 
accessing education via campus-based programmes. 
 
Despite the fact that one cannot overemphasize the role and advantages of ICT in  our 
societies, there are a number of potential issues endangering the utilization and effect 
of ICT in education as far as gender is concerned. It does appear that the numerous 
opportunities offered by ICT in education and its usage is becoming predominant skills 
meant for men only. 
 
However, it also seems that much attention is not paid to the effects of these 
inequalities on female Distance Education students. Even though technology in 
education strategies like Distance Education is perceived to be bridging gaps and 
inequalities (Bates, 2005), little research on the area is done in the West African region. 
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Statement of the Problem 
Generally, it is perceived that fewer female undergraduates are using ICT for learning. 
Universities are experiencing a continued lack of interest especially by female students 
on Distance Education programmes using ICT for learning. This disconnect, account for 
why we have many barriers to use ICT for learning. It has been observed that there is 
lack of interest in the utilization of ICT in learning. Finally, there is no clarity to the 
extent to which ICT is perceived to affect the academic work of female undergraduates. 
This study, therefore, seeks to find answers to this phenomenon. 
 
HYPOTHESES 
 
The following hypotheses have been formulated and tested. 
 

• Ho 1: There is no statistically significant difference in  the  factors  that  Ghanaian female 
Distance Education undergraduate students perceive to be major barriers to their ability to 
use ICT. 

• Ho 2:  There  is  no  statistically  significant  difference  among  Ghanaian  female Distance 
Education undergraduate students in the use of ICT. 

• Ho 3: There is no statistically significant difference in the effects of ICT use on academic work 
among Ghanaian female Distance Education undergraduate students. 
 
THEORETICAL AND CONCEPTUAL FRAMEWORK 
 
This study is directed and underpinned by the Feminist Theory. With this theory, 
Feminist actors use gender lenses and other research mechanisms to analyse the 
subjugation of females as described by Meena (1992). Inequalities, subordination and 
oppression are some of the terms used by Feminist actors to show social dichotomy that 
has been created but impacting on access to technology by both males and females. 
 
In African societies, in general, boys and girls are treated differently by adults from the 
moment they are born. Adults encourage passive and social behaviour in girls  and active 
and independent behavior in boys. Berg (2002) in her research on gender and ICT in 
Norway claimed that research carried out in the last three decades in Norway has proved 
that new technologies like computers have not translated into improved women 
situations. 
 
Somewhat, ICTs have rather been used to perpetuate the existing practices that 
delineate the traditional social and cultural differences between men and women. 
 
In relation to the aforementioned, a number of research activities point that  technological 
language is  dominated  with  violence.  The  violent  technological  language may be a 
potential source  of  worries  and  concern  to  females  which  may  not be readily visible to 
males. For  instance,  terminologies  like  “hard  disc,  hard  drive, reboot, cold boot, hits 
are permanent fatal error, and so forth. Recreational or even educational software for 
children often includes title words such as ‘attack’ or ‘war’” (Saunders, 2005, p.6). 
 
METHODOLOGY 
 
Research Design 
The research design is basically a descriptive study. The descriptive study was chosen, 
first, to find out the characteristics of the variables of interest in a situation and then 
describe those characteristics. 
Population 
The target population of this study was the entire female Distance Education 
undergraduate students in Ghana. However, the accessible population consists of 
female Distance Education undergraduate students of the public universities in Ghana. 
 
In effect, four universities were purposively selected because they all run Distance 
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Education in the country. The total accessible population of the female students in these 
institutions stood at 22,063. 
 
Sample and Sampling Technique 
In each of the institutions, 25 female Distance Education undergraduate students were 
randomly selected to reflect each of the 4 levels of academic work. In all, 400 female 
undergraduate students constitute the sample size. 
 
Instrumentation 
Structured questionnaire which was designed by the researchers was used to gather 
data from the respondents. The questionnaire used contained 17 close-ended items. The 
first three items sought to illicit demographic data from the respondents. The rest of the 
items dealt with the perception of ICT usage and its effect on academic work. 
 
Validity and Reliability 
To ensure the validity of the research instrument, the questionnaire was made available 
to colleagues to comment on the appropriateness and clarity of the items. The reliability 
co-efficient which was computed using Cronbach’s alpha internal reliability correlation 
co-efficient was found to be r = 0.80. 
 
Data Analysis 
Data collected was represented in inferential manner using SPSS version 19. The 
statistical tool used to analyze the data was Analysis of Variance (ANOVA). 
 
RESULT OF THE STUDY 
 
Hypothesis 1: It was therefore hypothesized that: There is no statistically significant 
difference in the factors that Ghanaian female Distance Education undergraduate students 
perceive to be major barriers to their ability to use ICT. 
 
The assumption underlying this hypothesis was that female Distance Education 
undergraduate students usually considered certain factors inhibiting their quest to use ICT 
for learning. 
 
The major barriers mentioned were: Inadequate female ICT lecturers; fewer 
opportunities to learn ICT skills; female students are not given special attention; and 
lack of ICT role-models. 
 
One way ANOVA was used to determine whether there are institutional differences in the 
perceived barriers to their usage of ICT. This is captured in Table 1: 
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Table 1: 

Institutional differences of perceived barriers to ICT usage 
UCC n=100 UEW 

n=100 
UG, 

Legon 
n=100 

KNUST 
Kumasi 
n=100 

  

Barriers to ICT usage M SD M SD M SD M SD F P. Value 

Perception of major 
barriers to using ICTs 

 
3.2 

 
2.0 

 
2.7 

 
1.3 

 
4.2 

 
1.9 

 
2.8 

 
1.0 

 
26.2 

 
.000* 

P<0.05 alpha level 
 
Table 1 shows statistically significant difference in the perceptions of the  female  Distance 
Education undergraduate students across the entire four public Universities of Ghana in 
respect to the barriers to their usage of ICTs, F (2, 495) =26.237 P<.000. Post hoc test was 
run to determine the direction of the differences. The result of the post hoc test is shown in 
Table 2: 

Table 2: 
Post Hoc Test on Multiple Comparisons: Perceptions of Major barriers to 

women inability to use ICT. Tukey HSD 
 

 
(I) Institution 

 
(J) Institution 

Mean 
Difference (I-J) 

Std. 
Error 

 
Sig. 

95% Confidence 
Interval 

     Lower 
Bound 

Upper 
Bound 

UCC, Cape Coast UEW, Winneba .500 .243 .241 -.17 1.17 
 UG, Legon -1.000(*) .243 .000 -1.67 -.33 

 KNUST, Kumasi .450 .243 .346 -.22 1.12 

UEW, Winneba UCC, Cape Coast -.500 .243 .241 -1.17 .17 

 UG, Legon -1.500(*) .243 .000 -2.17 -.83 

 KNUST, Kumasi -.050 .243 1.000 -.72 .62 

UG, Legon UCC, Cape Coast 1.000(*) .243 .000 .33 1.67 
 UEW, Winneba 1.500(*) .243 .000 .83 2.17 

 KNUST, Kumasi 1.450(*) .243 .000 .78 2.12 

KNUST, Kumasi UCC, Cape Coast -.450 .243 .346 -1.12 .22 

 UEW, Winneba .050 .243 1.000 -.62 .72 

 UG, Legon -1.450(*) .243 .000 -2.12 -.78 

* The mean difference is significant at the .05 level. 
 
The direction of statistical difference, with regards to the major barriers to women’s inability 
to use ICT, lies between UCC, Cape Coast and UG, Legon. 
 
In the same vein, difference are located between and UEW, Winneba. Furthermore, the 
direction of difference was also observed between UG, Legon and KNUST, Kumasi. 
 
The result of the analysis rejects the null hypothesis that there is no statistically significant 
difference in the factors that Ghanaian female Distance Education undergraduate students 
perceive to be major barriers to their ability to use ICT. 
 
Hypothesis 2: There is no statistically significant difference  in  female  Distance Education 
undergraduate students’ skills and competences in the use of ICTs. 
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Analysis of variance (ANOVA) was used to test self-perceived level of competence in the 
use of ICT. 
 
The major skills and competences identified include: booting and shutting down of 
computers, saving a document, printing of document, and opening a file. The outcome 
of the ANOVA analysis is shown in Table 3: 
 

  Table 3:  
 

UCC 
n=100 

UEW 
n=100 

UG, 
n=100 

KNUST 
n=100 

  

Levels of ICT skills M SD M SD M SD M SD F P. Value 

Self-rating of expertise 
in ICT usage. 

 
2.8 

 
1.1 

 
2.7 

 
1.2 

 
3.1 

 
1.2 

 
2.4 

 
1.1 

 
8.5 

 
.000* 

Self-perception rating of ICT level of skills and competence 
P<0.05 alpha level 

 
Statistically significant difference was found in the self-perception rating  of  ICT skills 
and competence among the female Distance Education undergraduate students in the 
four public universities, F (2, 495) =8.467, p<.000. 
 

To locate where the differences lie, a further analysis was done to evaluate a pair- 
wise differences among the means of the self-perception rating of ICT skills and 
competence. The result of the Tukey HSD Post Hoc test is shown in Table 4: 
 

Table 4: 
Post Hoc Test on Multiple Comparisons Self-perception 
rating of ICT level of skills and competence, Tukey HSD 

 
 

(I) Institution 
 

(J) Institution 
Mean Difference 

(I-J) 
Std. 
Error 

 
Sig. 

95% Confidence 
Interval 

     Lower 
Bound 

Upper 
Bound 

UCC, Cape Coast UEW, Winneba .150 .158 .877 -.28 .58 
 UG, Legon -.350 .158 .176 -.78 .08 

 KNUST, Kumasi .450(*) .158 .037 .02 .88 

UEW, Winneba UCC, Cape Coast -.150 .158 .877 -.58 .28 

 UG, Legon -.500(*) .158 .014 -.93 -.07 

 KNUST, Kumasi .300 .158 .320 -.13 .73 

UG, Legon UCC, Cape Coast .350 .158 .176 -.08 .78 
 UEW, Winneba .500(*) .158 .014 .07 .93 

 KNUST, Kumasi .800(*) .158 .000 .37 1.23 

KNUST, Kumasi UCC, Cape Coast -.450(*) .158 .037 -.88 -.02 

 UEW, Winneba -.300 .158 .320 -.73 .13 

 UG, Legon -.800(*) .158 .000 -1.23 -.37 

The mean difference is significant at the .05 level. 
 
On the whole the direction of difference  in  self-rating  of  ICT  skills  and  competence lies 
between University of Cape Coast and Kwame Nkrumah University of Science and 
Technology, Kumasi. The direction of difference was also noted between University of 
Ghana, Legon on one hand and University of Education, Winneba and Kwame Nkrumah 
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University of Science and Technology, Kumasi on the other hand. The analysis therefore 
shows that the null hypothesis that there is no statistically significant difference  in female 
Distance Education undergraduate students’ skills and competences in the use of ICTs is 
rejected. 
 
Hypotheses 3: There is no statistically significant difference in the effects of ICT use on 
academic work among Ghanaian female graduates. 
 
One way ANOVA was employed to test hypothesis 3. This is shown in Table 5. 
 

Table 5: 
Institutional differences of the effects of 

ICT use on academic work Tukey HSD 
 

UCC 
n=100 

UEW 
n=100 

UG, 
Legon 
n=100 

KNUST 
Kumasi 
n=100 

  

Perception of effect of: M SD M SD M SD M SD F P. Value 

ICT use on academic work. 1.4 0.8 1.9 1.0 1.2 0.6 2.0 0.8 7.4 .000* 

The mean difference is significant at the .05 level 
 
The data in Table 5 revealed statistically significant difference among the female 
Distance Education undergraduate students with regards to their view on the effects of 
ICT usage on academic work. F (2,495) =22.290, P< .000. 
 

To determine the direction of the differences, on the issues of female students’ 
perception of the effects ICT usage on academic work, a Tukey HSD post hoc on pair-
wise comparison was conducted. The result was captured in Table 5. 
 
Table 5: Post Hoc Test on Multiple Comparisons: Institutional Perceptual Differences of the 
Effects of ICT use on Academic Work. 
 
The analysis in Table 5 revealed that the direction of difference lies between University 
of Education, Winneba and the other three public Universities, viz, University of Cape 
Coast, and University of Ghana, Legon. Similarly, direction of difference was also 
established between Kwame Nkrumah University of Science and Technology, Kumasi 
and the other three public Universities, namely; University of Cape Coast and University 
of Ghana, Legon. 
 
The implication of this analysis is that the null hypothesis that there is no statistically 
significant difference in the effects of ICT use on academic work among Ghanaian female 
graduates was rejected. 
 
Summary of Findings and Discussions 
On the bases of the findings of this study, it was abundantly clear that female Distance 
Education undergraduate students have barriers to ICT usage. However, there are 
differences in the sort of barriers from university to university. Similarly, differences 
exist in the ICT skills and competences of female undergraduates in the public 
universities in Ghana. Finally, the respondents perceive that the rate at which ICT usage 
affect academic work also varies in all the public universities in Ghana. 
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Discussion of Results 
The research revealed that female Distance Education undergraduate students perceive 
certain factors to be major barriers restraining them from utilising ICTs in their learning. 
The major factors they enumerated were: Lack of ICT role-models, Inadequate female 
ICT lectures, less opportunities to learn ICT skills, female students are not given special 
attention. These factors were well supported by the available literature. 
 
For example; female Computer Science students at “Purdue reported in a survey that 
professors did not treat male and female students equally” (Wasburn & Miller, 2005. 
p.164). A reasonable number of authors have proved that there are undertones of 
gender related issues from biases, perceptions and actions  that  become disincentives 
to females’ involvement in ICT (Aggeli, & Vassala, 2016; Gatta, 2001). 
 
The study was concluded on the basis that despite respondents having fairly good skills 
in basic or routine tasks such as handling of Internet and other high level skills like as 
attaching documents and files to mails, designing a web site creating a multimedia 
presentation and writing a computer programming, majority of the respondents had 
very low skills. 
 
According to Spencer, Steele and Quinn (1999), female students’ high performance in 
handling computers is linked to chance or fortune while failure is attributed to lack  of 
ability. This finding was consistent with Heafner. Heafner’s (2004) research revealed 
that though all students in a university owned and used their own laptops, the females 
preferred lower computer skills ratings compared to their male counterparts. The 
relevance of this findings shows that the technological or  computer skills and 
competence of female Distance Education students have positive influence on the 
perception and utilization of ICT especially, in education. 
 
The findings of the study revealed that the perception of the majority (respondents) was 
that using ICT has a positive effect on academic work. The findings are coherent with 
Khoshsima, Hosseini and Toroujeni (2017) found that computer usage by females help them 
perform better than their male counterparts in learning. In a similar direction, Chavez (1997) 
also found that computers have assisted students to become independent learners and 
critical thinkers which impacts positively in their learning. The above findings are key to 
female distance learners use of technology for their learning because technology use is 
dependent on perceived usefulness of technology to enhance teaching and learning. The 
findings also demystify the perceptions that cloud peoples’ thinking on the negative effect 
of exposure of technology to females especially when they are studying by distance learning 
(Ramayah & Jantan, 2004). 
 
Females and girls who lack role models are not likely to take up technology related 
programmes because in their minds, they can only see a male domineering field not 
privileged to females (Jepson & Perl, 2002). A number of parents have related the  use 
of computers to males making it a disincentive to females who would have dared to 
venture the technological field (Shashaani, 1994). According to Kalka (2010), 
technology education was originally designed as a manual training with males in mind. 
The manual training ideology has over the years influenced the perceptions of both 
males and females therefore impacting on the computer use and application to learning. 
 
Many female students considered ICT related programmes as difficult to learn. Some 
females underestimate their capabilities in the use of computers and technologies in 
general as a resulting in less confidence in taking up computer programmes (Fisher & 
Margolis, 2002; Volman & van Eck, 2001). Newman, Cooper and Ruble (1995) posited 
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that many female students are likely to be skewed in their thinking that dealing with 
computers and technology is the preserve of males. Johnson (2003) found out that 
computing continues to suffer gender stereotyping due to social misconceptions and 
that females themselves perceive and classify computing as a world for males. 
 
CONCLUSION 
 
Generally, female Distance Education undergraduate students expressed positive 
attitude towards the use of ICT. However, based on the result of Self-Assessment of 
expertise in using computers and web, it was revealed that majority of them lack the 
necessary skills and confidence to use the ICT tools. The reason given was that many of 
them, apart from the school computers, do not have the opportunity to practice the ICT 
skills at home. 
 
Even though they were aware of the positive effect ICT usage could have on academic 
work, they could not use it so much due to lack of the needed skills. 
 
Implications of the findings 
 
It is a common knowledge that the 21st century belongs to the Information and 
Communication Technologies (ICTs). These findings are important because, educators 
and policy makers can relate to the current state of the usage of information and 
communication technology tools by the female Distance Education undergraduate 
students in an academic environment. It is also important that especially for female 
Distance Education undergraduate students, utilization of ICT facilities in their daily 
learning activities as well as in their workplaces in future is encouraged; hence prior 
preparation is a necessity. 
 
Recommendations 
 
In view of the findings made and conclusion drawn after analyzing the data, the 
following recommendations deserve consideration: 
 
University administrators and Distance Education providers should maintain high levels 
of ICT usage among students especially for female Distance Education  students through 
continuous education and the promotion innovative use of ICT resources. The later, can 
be done through the use of seminars, conferences and training programmes as well as 
inviting female Information Technology (IT) personnel who would serve as role-models 
to the female Distance Education undergraduate students. This approach would help 
demystify some of the stereotypic views female students hold about the use of ICTs. 
Furthermore, female students should also be encouraged to use computers in ways that 
will contribute to their learning. 
 
It is important to support female Distance Education undergraduate students to develop 
ICT skills throughout the Distance Education undergraduate programme.  The training 
programmes should be designed on the basis of women centered demand-driven rather 
than a focus on technical solutions and viewpoints. 
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